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Preface 


NE OF THE MAJOR Variables that conditions and controls the quality 

of school education is the quality of textbooks. This is because of 
many reasons. The textbook plays a crucial role in generating educa- 
tive interactions in the classroom between the teacher and the learner, 
as also between the learner and other co-learners as a result of which 
learning occurs in a given group. The textbook is also used for self- 
learning by individual students either in the classroom or at home. 
The learning that occurs in the home is largely with the help of text- 
books especially in a country like ours where other instructional mate- 
rials are hardly available. At home, the lerner. uses textbooks for. 
advance learning, revision and reinforcement of previous learning, and, - 
in some cases, for additional learning for enrichment purposes..For the 
teacher, the textbook acts as a syllabus de facto with the help of which 
he defines and delimits his content of teaching. He uses the textbook as 
a prime instructional aid to generate a variety of educative experiences 
through group work and individual assignments. The techniques built 
into the textbook are most helpful to the teacher in organizing his 
teaching task. Thus, the textbook assumes a place of paramount 
importance in the field of formal education. 

Having recognized this fact, the National Council of Educational 
Research and Training has undertaken several programmes to improve 
the quality of school textbooks. The Department of Textbooks of the 
Council’s National Institute of Education has launched a programme of 
developing literature on the principles and procedures of preparation 
and evaluation of school textbooks in different subjects. One of the 
purposes of this programme is to evaluate some of the existing text- 
books in collaboration with appropriate agencies so as to improve the 
books from time to time. 

Apart from the improvement purpose of evaluation procedures and 
tools, they may serve as guidelines for the selection or review of text- 
books. The principles of producing textbooks should prove very valuable 
in preparing better textbooks besides evaluating their quality. It is felt 
that such literature should become helpful to authors, reviewers and 
evaluators of school textbooks in a variety of ways. 

A recent national survey of school textbooks has shown that as 
many as twelve thousand approved or recommended textbooks are in 
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vogue in the country at present for the school stage alone. In striking 
contrast, however, the literature on the methodology of preparing and 
evaluating textbooks is very scarce. Unless some basic. principles of 
preparing good textbooks and systematic procedures of evaluating them 
are developed, it may be difficult to introduce a dynamic, self-propelling 
process of continual improvement of this vital component of the school 
education system. 

The present brochure is an humble attempt. in this direction. It 
embodies some principles of textbook preparation in Social Studies. It 
also includes procedures and tools of evaluating Social Studies textbooks 
for improvement, selection and such other purposes. While the scope 
of the brochure is limited to the elementary grades, many of the prin- 
ciples and procedures may be applicable to the Social Studies textbooks 
for the secondary stage as well. 

The procedures and tools of evaluating textbooks given in this 
brochure are more in the form of guidelines rather than being fully 
finalised or exhaustive. Even the principles of preparing textbooks 
provide basic guidelines for their evaluation. The user of these evalua- 
tion tools may, therefore, modify them, as and when Necessary, to suit 
the specific purpose for which he intends to carry out textbook evalua- 
tion and other facilities such as personnel, time and material resources 
available for the task. 

It may be noted that the present publication is only an experimental 
edition. It is intended to obtain the reactions of knowledgeable and 
experienced persons on this draft brochure with a view to improving it 
further. We invite observations of the users of this brochure, and com- 
ments from others concerned so that the publication can be revised and 
improved. : 

In the end, I wish to convey my heart-felt gratitude to all those who 
contributed towards the development, of this brochure. Smt, Adarsh 
Khanna, Shri C. P. Rai Bhatnagar and Shri Chandra Bhushan under- 
took the major responsibility of planning, drafting, and redrafting the 
entire brochure. The first draft was revised on the basis 
tions received from a number of persons from the NI 
many of whom participated in 
pose. t 

In this respect we gratefully acknowled 
Bhatnagar, Shri P. S. Chaudhari, Shri H. K. Devsare, Shri V. K. God- 
bole, Shri J. C. Gupta, Miss Raj Mathur, Shri Rashid Naumani, Dr 
Udai Pareek, Shri N. K. Sharma, Shri C. S; P. Sinha, Prof. K. S. Yaenik 
and Miss K. Zamver. gocce aon 

I am also grateful to Shri N. Chakravarti, 
T; Kulshreshtha, Dr. Prayag Mehta, Dr. R; G 


of the sugges- 
; E and outside, 
a working group convened for the pur- 


ge the help of Shri B. N. 


Shri S. H. Khan, Miss 
Mishra, Shri B, N., Pal, 


y 


Shri H. S. Shrivastava, and Shri Prabhakar Singh of the N.LE. for their 


valuable contribution in developing the brochure. 

It is hoped that the publication will be useful in its own humble 
way in improving the quality of preparing and evaluating Social Studies 
textbooks. Comments and observations on this draft brochure are 
earnestly solicited. 


R. H. DAVE 
New Delhi Head of the Department 
December, 1969 g 


Jt. Secretary, National 
Board of School Textbooks 
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Preparation of Textbooks 
in 


Social Studies 


Textbook Preparation—An Over-view 


EXTBOOKS CONSTITUTE an inseparable part of any system of 

education today. Even in the most developed countries, where 
a variety of teaching-learning tools and techniques are available in 
the classrooms, textbooks continue to enjoy their respectful place. In 
a developing country like ours, where even the minimum essential 
requirements of a classroom are hardly provided, the need for quality 
textbooks cannot be over-emphasized. In fact, the textbook is the 
one useful instructional tool which is available both to the teachers 
and the pupils—the two principal users of textbooks. To the teacher, 
it provides useful guidelines along which he plans his day-to-day 
teaching: serves as a reference book while actually teaching in the 
classrom; provides suggestions for some assignments; suggests activi- 
ties to be taken up in the classroom and outside. To the pupil, it is 
the most accessible guide, a dependable reference book and an all 
time companion. The pupil makes use of the textbook to prepare 
himself in advance for learning in the classroom; refers to it during 
the course of learning in the classroom; revises and reinforces the 
classroom learning; does assignments at home; prepares for the exami- 
nation; reads for pleasure; and seeks guidance and references for fur- 
ther studies. 

The textbook is carefully designed to influence the learners in 
specific areas of growth and achievement. It helps the pupils to grow 
towards certain pre-stated educational goals. Teachers in schools 
strive to achieve these goals through the use of prescribed textbooks 
supplemented by other educational materials and related experiences. 
Likewise, textbook writers, designers and producers also aim at realiz- 
ing certain pre-stated educational objectives which are generally des- 
cribed in terms of pupil growth and achievement in different areas- - 
such as cognitive, affective and psychomotor. 

Education is a means of transmission of culture from one genera- 
tion to the other. In this context, textbooks, used by millions of school 
children, serve as potential media of mass communication. Besides 
perpetuating and extending our cultural continuities, textbooks also 
have a positive role to play in bringing about desirable cultural change 
by discarding certain out-dated values and customs and introducing 
radical changes. Therefore, textbooks as vehicles of mass communi- 


2 


cation, are consciously used not only for preserving but also for revo- 
lutionizing a society, its values, beliefs and social systems. 

That textbooks exercise a tremendous influence on the minds of 
the pupils, specially the young learners, cannot be over-emphasised. 
It is, therefore, in the fitness of things that a lot of careful planning 
is done whenever a textbook is proposed to be brought out. Text- 
books planned and written in a hurry are likely to be fraught with 
such stuff as may leave negative or undesirable influence on the pupils, 
The rule that sufficient time and thought are given for planning, writing 
and printing a textbook, must be strictly observed. No steps should be 
skipped over and the manuscript must be subjected to thorough scru- 
tiny, review and revision before it is finally printed. 

After the decision for bringing out a textbook has been taken, 
the first major step is that of writing the manuscript. Writing is the 
other name for communicating to the reader, This problem of com- 
munication may be best summarized as the problem of ‘What’, ‘Why’, 
‘To whom’ and ‘How’. To put it more clearly, the ‘What’ and "Why 
aspects of the problem of writing textbooks are primarily concerned 
with the selection of content and determination of educational goals 
contemplated to be achieved through the study of a particular sub- 
ject. The “To whom’ aspect of the problem pertains to the pupils, 


the textbook is to be designed for or is addressed to. As a matter 


of fact, these three aspects of the problem do not apparently concern 
the textbook writer and the chief responsibility for these rests with 
the curriculum planners, philosophers, psychologists, 
other expérts. However, the writer who is basically 
the ‘How’ aspect of the problem has to constantly 
the first three aspects. But again, the 
the problem of communication and it 
constant reference to what has to be co 
tives and to whom. 

The problem of ‘What’ is the other name for the 
selection of content for the text-book. The syllabus indicates the 
scope and details of the content for a given textbook. However, as a 
rule, no course outline or syllabus can be followed too Tigidly. It has 
to be modified and remodified in the light of the educational objec- 
tives, the nature of the learners, nature of the content and above all 
the practical difficulties of writing. In the scheme of manuscript writ- 
ing, selection of content is, therefore, the first step. A judicious selec- 
tion of content is possible only if the nature of the pupils and objec- 
tives of curriculum are always kept in view. 

The ‘Why’ aspect of the problem refers to the 


Pr t $ : process of selecting 
or ‘establishing immediate and distant educational objective. Al} 


pedagogues and 
concerned with 


bear in mind 
problem of ‘How’ is precisely 


can be best tackled with a 
mmunicated, with what objec- 


problem of the 
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societies have their respective social and national goals to achieve. 
For example, we, in India, have by common consent accepted demo- 
cracy as the form of the government. Ours is a multi-religious and 
multi-lingual nation. Educational objectives for our country are, 
therefore, to be selected in the light of these and such other facts. 
Secularism, national integration, communal harmony, mutual tole- 
rance, and an abiding faith in the democratic system of government 
are some of the national goals we strive to achieve through formal 
education. ‘Textbooks, by virtue of their manifest purpose, have to 
play a very important role in the realization of these goals. 

The ‘To whom’ aspect of the problem brings into focus the nature 
of the readers, the textbook is addressed to. Here, it may be noted 
that a textbook writer is not like a fiction writer. He does not write 
only to please himself or to please others. He has to write with a 
definite purpose which is quite different from that of an ordinary 
writer. Therefore, before he attempts any writing, he must know the 
readers for whom he is required to write. He should know full well 
his audience—their age, their maturity level, their existing knowledge, 
their language, their vocabulary, their needs and interests, their social 
and cultural background and other general characteristics— physical, 
psychological and intellectual. Unless he has fully acquainted himself 
with the nature of his audience, the textbook author is very likely to 
miss his target. In fact, his selection of objectives, his selection of 
content, and his approach to writing and presenting the material will 
all be guided by the nature of his audience ie. the pupils. . 

Selecting content, establishing immediate and ultimate educa- 
tional goals and knowing the general nature of the readers are 
important pre-requisites for textbook writing. But this is not enough. 
The real problem lies just ahead. This problem is the problem of 
communication. Here lies the opportunity for a textbook .writer to 
use and exploit the tricks of his trade. It is only at this stage that 
he is, to some extent, free to show his originality, creativity, crafts- 
manship and his artistic or literary skill. Simultaneously, he has to 
avoid a number of pitfalls, For instance, a textbook writer cannot 
afford to be figurative at the cost of simplicity and. clarity. He is 
required to be forceful without being authoritative. He has to teach 
but not to preach or sermonize. In short, the success of a textbook 
writer lies in achieving the most effective communication without 
falling a victim to any such hazards. : 

The first draft of the manuscript prepared by the author’ requires 
thorough scrutiny and review by experts in content and language. 
After the suggestions given by reviewers and other experts are incor- 
porated, the manuscript is ready for the press. g 


After the manuscript has been finally reviewed and edited, it is 
got neatly and uniformly typed with indications for pictures and maps 
in the margin. At the production Stage, first the manuscript is criti- 
cally read and edited by the production editor whose responsibility is 
to make the manuscript print-worthy. The production editor, then, 
in consultation with ihe textbook illustrator and the author, takes 
decisions about the format or the size and the shape of the book 
in general. When the final proofs are ready, a dummy is planned. 
The dummy is a rough layout which shows the arrangement of text 
material and illustrations on different pages. Dummy making involves 
the important task of designing each text page in most appropriate 
manner. In fact, each page of the textbook is a piece of art and 
should be highly attractive and appealing. The printer is required to 
go by the design of the textbook. When all the formes comprising 
of specified pages have been printed, the cover Page, as designed by 
the producers, is also printed. In the end, all the printed pages are 
stitched together and trimmed. The textbook is thus finally ready in 
the printed form. : 

The story of writing and printing a textbook, is however, not so 
simple and brief as it may outwardly appear. In fact, it is a very 
difficult and complicated process spread over a long period of time. 
It involves collective and Cooperative effort by textbook writers, curri- 
culum planners, reviewers, editors, illustrators, designers, printers and 
other experts, who all have a number of ‘dos’ and ‘don’ts’ to follow. 

In the chapters to follow, some important principles and steps 
of preparing Social Studies textbooks for elementary grades, have been 
Suggested. For convenience the Suggested principles and steps are 
being grouped under Planning; Writing; Reviewing, Editing and Try- 
out; Illustrations; and Production—the important Stages of textbook 
preparation. 


Planning the Social Studies Textbooks 


cE FIRST STAGE in the preparation of a textbook is careful plan- 

ning. Thorough planning of all aspects of the textbook is 
absolutely essential to produce a good textbook. Some important 
aspects and principles of planning Social Studies textbooks for elemen- 
tary grades are suggested below: 


I. The need for the proposed textbooks should be identified, 


It is necessary to know clearly the answers to such questions as: 

(a) For which grade or grades are the textbooks intended to be 
written? 

(b) Is it a textbook series to be developed for the entire ele- 
mentary stage or a single textbook is to be written for one 
particular grade? 

(c) Where is the textbook going to be prescribed ? 

(d) How many copies of the textbook would be required ? 
This will determine the mode of printing and the nature 
of art work for illustrations. € 

(e) When is the textbook intended to be prescribed for use in 
schools? This will indicate the time available for the 
preparation of the book. 


Il. Adequate time should be allowed for the preparation of text- 
books. 


Several steps are involved in the preparation of a textbook e.g. 
planning; writing of the manuscript; reviewing, editing and trying out 
the manuscript; illustrating; designing and printing. Each step is very 
important. It is not desirable to skip over any of the steps or adopt 
the shortcuts. At the planning stage, therefore, it is necessary to cal- 
culate realistically the implications of time for each of the steps. 
Once the time is thus calculated, it becomes obligatory for the authors 
and others involved in the preparation of textbooks, to strictly honour 
the commitment. 

Generally, when the decision to prescribe a new series of text- 
books, is taken, the publication of the older series is stopped. If the 
new series is not made available to.the students on time, they are 
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likely to go without any textbooks, Therefore, it is a moral obligation 
for all those involved in textbook preparation, to keep to their com- 
mitments. 


II. Selection of authors should be suitable. 


Selection of suitable authors is an important aspect of planning 
the textbook, The author of a Social Studies textbook for elementary 
grades, besides being well versed in his subject, should essentially 
possess the experience of teaching in an elementary school. A text- 
book series for elementary grades should preferably be written by a 
team of authors rather than a single author. In case a single author 
takes up the writing of the entire series of Social Studies textbooks for 
elementary grades, it may be desirable to set up a panel of experts 
in different social sciences who are easily accessible to the author as 
and when he needs them for consultations. 


IV. The author should decide in advance regarding the important 
sources of information to be used. 


The authors of Social Studies textbooks invariably draw upon 
various sources of information. They have to refer to the latest 
reports and gazetteers for authentic and up-to-date information. The 
very nature of the subject of Social Studies involves usage of technical 
terms. It is essential that one authentic source be adopted for the 
explanation of technical terms. Similarly, for spelling one reliable 


dictionary should be adopted. Decision need also be taken regarding 
the authentic books for historical dates and evidences. 


V. The author should study and review the latest Social Studies text- 


books in use with a view to identifying their Strengths and weak- 
nesses, 


The series under preparation will have to take care that the weak- 
nesses of the earlier series are not repeated and that the strong points 
are not missed. If the author has studied the existin 


i b ee : ng series of text- 
books, he will be in a position to improve upon the textbooks already 
in use. i v 


VL The publisher and the author Should esti i 
mate : 
approximate size of the textbooks. ND EE 


While planning to write a textbook, the 
rough estimate of the size of the 
and words. It will help the 
content to be included in eac 
such an estimate the author is 


author has to make a 
textbook i.e, the number of pages 
author in planning the details of the 
h of the chapters, In the absence of 
likely to go into any length of details. 
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This will not only result in making the book unwieldy and unsuitable 
for elementary school children, but it will also add to the price. The 
.textbook for elementary schools cannot ignore the price which must 
suit the pocket of the common man. The price of the textbook limits 
roughly the total size of the textbook and the number and nature of 
illustrations. Therefore joint planning of the textbook by the author 
and the publisher, at the initial stage, is essential. 


VII. The authors should develop a detailed statement of objectives of 
teaching Social Studies in the elementary grades. 


The textbooks should be planned with reference to the detailed 
specific objectives of teaching Social Studies to the children of elemen- 
tary grades. In case, such a statement is not provided in the syllabus, 
it would be necessary to formulate such a statement on the basis of 
whatever broad purposes or guidelines have been provided in the 
syllabus. 

Even if an author is planning a Social Studies textbook for a 
single grade, it is important for him to bear in mind the objectives 
for the entire elementary stage. Of course, an author must develop 
a detailed statement of objectives in terms of understandings, atti- 
tudes and skills for the particular grade for which he is writing the 
textbook. A knowledge of the objectives for the secondary stage is 
also desirable in so far as it helps to minimise the gap between the 
achievement of the children at the end of the elementary stage and 
the beginning of the secondary school stage. 


Vill. A detailed plan for writing each of the chapters should be 
developed . 


The course outline suggested in the syllabus will have to be suit- 
ably broken up and planned in terms of the chapters. Different proce- 
dures can be adopted for planning the chapters of the textbook. Thc 
whole textbook may be divided into a few units—each unit containing 
chapters on more or less homogeneous themes or the whole book 
may be straightaway divided into a number of chapters. Whatever 
the procedure, it is essential to constantly weigh and see that the 
chapters within a unit cover the total objectives for each of the units. 
Also the objectives of*all the units in the book, put together, take 
care of the objectives of the textbook. Or, if there are no units, the 
objectives covered by each of the chapters, put together, take full 
care of the total objectives of the textbook. 

It is, therefore, necessary not only to detail the specific objec- 
lives for each of the chapters but also to develop the content out- 
lines for each chapter with reference to the objectives. This will 
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determine the scope of the various chapters. 

At this stage the involvement of actual primary school teachers 
is highly desirable. The chapter outlines may be discussed with a 
very carefully selected group of primary school teachers. It will help 
to make the chapter outlines more realistic and useful for elementary 
grades. 

The size or the length of the chapters is an important considera- 
tion while planning the chapters. The size should be convenient to 
the child. An elementary school child does not like to sit and con- 
centrate on one thing for very long. Hence the textbook author should 
try to keep the length of the chapters as short as possible depending 
upon the nature of the topic. The size of the different chapters should, 
as far as possible, be homogenous. 


IX. The chapter titles should be meaningíul and interesting. 


Titles for the chapters should be brief, meaningful and interest- 
ing. It is important for authors of all textbooks to make a judicious 
choice of the titles for various chapters. In the case of textbooks 
for young children, it is of special significance, Children generally 
remember the titles of the various chapters in the book. The brief 
and interesting titles go a long way in helping them in this direction. 


— HÓA 


Writing The Manuscript 


Hs CAREFULLY planned the different aspects of a textbook, 
the first important step is the writing of the manuscript. 
The manuscript forms the soul of a textbook. The quality of a text- 
book is, to a large extent, determined by the quality of the manus- 
cript. Writing of a textbock is a highly specialised and creative 
activity which cannot be bound by rigid principles. Mechanical 
adherence to a. set of principles may even result in a rather poor 
manuscript. Any statement of principles, therefore, is for the guid- 
ance of an author who is otherwise qualified and has a genius for 
writing textbooks for children. With this note of caution we are 
suggesting below some important principles for the guidance of the 
authors of Social Studies textbooks for elementary grades. 


1. The over-all purpose of teaching Social Studies should per- 
vade all Social Studies textbooks, ; 


Some important components of the over-all purpose of Social 
Studies are: 


(i) An understanding of man’s basic needs and his activities 
to meet those needs, 

(ii) The study of how, in the process of evolution, man had 
to struggle hard to improve his lot and that man can 
improve his lot only through hard work and cooperation 
with his fellow-beings. 

(iii) Knowledge of man's ways of living—differences and simi- 
larities; how ways of living are influenced by various 
factors in the environment and how people with different 
ways of living can live side by side in peace. 

(iv) Knowledge of man’s social and physical environment and 
the inter-action between man and his environment. 

(v) Study of the institutions like family, school, church and 
government developed by man to meet his needs. 

(vi) Dedication to the basic principles and values of society 
and a commitment to participate in the processes through 
which the society is maintained and improved. 
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II. Social Studies textbooks should ass 


wards the promotion of some national goals like, democracy, 
secularism and national integration. 


chapters devoted to each of th 


(vii) 


Patriotic pride based on a fair and just appreciation of 
past and hope for a bright future. 


(viii) Tolerance and respect for people’s views. 


(x) A willingness to assume personal responsibilities for the 


effective operation of the group. 


(x) Respect for the dignity and worth of every human being 


regardless of racial, national, economic or social status. 


(xi) Ability to participate intelligently in the process of deci- 


Sion-making in a democracy including parliamentary pro- 
cedures and elections. 


(xii) A desire to obey law and authority based upon an un- 


derstanding of personal responsibility toward others, 


(xiii) A willingness to assume responsibility for personal and 


public property and for the natural resources of the nation. 


(xiv) A respect for people of all religions and for those from 


different parts of our country. 
ume special responsibility to- 


od. It is not necessary to include separate 


fI 
II. Social Studies textbooks should promote moral values. 

Social Studies textbooks cannot escape their responsibility to 
improve the morals of the child and through him those of the society. 
It is at this young age that certain moral principles can be inter- 
nalised and can become a part of the child’s habits and attitudes 
towards life. It is at this age again that a child can be trained to 
appreciate what is good and to develop an abhorrence towards evil. 
It is in this context that the child can be morally trained. The Social 
Studies textbooks can do a lot in this direction, 

The first thing that a child learns from his teacher is the sense 
of discipline. This attitude has to be further strengthened by intro- 
ducing into Social Studies textbooks, stories of well-disciplined and 
well-behaved children. At the same time, in childhood, there is a 
possibility of developing the habit of telling lies and cheating. There- 
fore, such stories and narratives should be included in the text as may 
prevent the child from going astray. ' 

The textbook should select such events from life as will streng- 
then the moral sense of the child. They should also help in developing 
in him the honesty and sincerity of purpose. The textbook in the | 
primary stages should seek to make the child well-mannered and well- 
behaved. It should help him to acquire a sense of justice and judicious 
behaviour. The textbook should also discourage him from blaming 
others and alibing, It should inculcate in him a sense of good and 
bad and help him achieve truthfulness. If these things are achieved 
through a Social Studies textbook, much will have. been done. 


IV. Social Studies textbooks should give a balanced picture of íhe 

life of man and the interaction between man and the environment. 

The life of man and the interaction between man and the environ- 
ment form the important theme of Social Studies textbooks for elemen- 
tary grades. The life of man includes all aspects—economic, social and 
political. The environment covers both physical as well. as social 
environment, In terms of time, life as well as environment relate to the 
past, present and the future. A good textbook in Social Studies should 
avoid preponderance of any one aspect to the neglect of others. Herit- 
age, for example, is as essential as the problems of contemporary life 
or the preparation for future. 


V. The Scoial Studies textbook should reflect and help in the realiza- 
tion of the specific objectives of teaching Social Studies in the 
grade for which the textbook is meant. 


It is helpful to spell out the specific objectives for a particular 
grade in terms of the knowledge or understandings, attitudes and skills. 
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Since it takes several years to promote some of the understandings, 
attitudes and skills through a carefully planned curriculum for a 
school stage, it may be necessary to bear in mind some estimate of the 
extent to which a particular textbook will contribute towards the 
attainment of the various objectives. 


VI. The textbooks should take into consideration the objectives of 
teaching Social Studies at the elementary stage and also the objec- 
tives for the secondary stage. 


The authors of the textbooks for different grades have to constant- 
ly bear in mind the detailed objectives for the entire elementary stage. 
Generally, each of the objectives—whether it is an understanding or 
an attitude or a skill, takes several years to be fully achieved. In some 
cases the achievement of an objective may be spread over the entire 
elementary stage and the authors of the textbooks for various grades 
will have to decide the extent to which their respective textbooks will 
contribute towards a particular objective. 

Knowledge of the objectives for the previous and the following 
classes helps an author to understand the background of the children 


* and the requirements in terms of the preparation for going to the next 
class. 


The knowledge of the obj 
essential to ensure that at the 
ready for the secondary stage 
tween the two stages, 


VII. The Social Studies textbook should promote its central theme- 

Besides the over-all purpose 
Specific objectives for each grade, 
have a central theme which runs 
examples, mention may be made 
its unity; equality of man; progres 
and cooperation. 


» It will help to minimise the gap be- 


a 


a 
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theme, He also takes care to see that none of the materials in the 
textbook consciously or unconsciously selected by him negates the 
central theme. 


VIII. The Social Studies textbooks should provide for the full growth 
of the personality of the child. 


Social Studies is a compulsory subject of the school curriculum. 
It is to be regarded as an indispensable part of the general education 
of the pupil. Herein lies an important consideration determining the 
purpose of Social Studies in school. It has to further the objectives that 
a general education course attempts to attain: adding balance to the 
curriculum; helping the building up of balanced personalities; imparting 
relevant information as well as developing desirable attitudes and 
necessary skills; in short bringing out complete men with alert and 
sensitive minds—creative, aesthetic and scientific. 

This comprehensive aim cannot be achieved through the provision 
of relevant information alone. The subject of Social Studies owes a 
great responsibility towards the promotion of socially desirable atti- 
tudes, behaviour and skills. 

There is a limit to which a textbook can give all the knowledge 
that the children of a certain grade should possess. Therefore, the 
author should not only provide adequate knowledge in the textbook 
but also inspire the children to seek more and more knowledge from 
various sources and develop in them a spirit of enquiry. 

The inter-action between the environment and the man forms an 
important subject of Social Studies. The textbook author has to ensure 
that the textbook not only helps the child to know and understand the 
environment, but also to adapt to the environment and appreciate 
modifications in the environment. It is also essential to equip the 
children with necessary skills to improve the environment and make 
it more useful. Skills like thinking, reasoning and scientific attitude 
are highly desirable for this purpose. 

The Social Studies textbook develops understandings basic to the 
inculcation of desirable conduct and attitudes. It also gives sugges- 
tions for activities which help in the promotion of desirable attitudes 
and skills, The Social Studies textbook thus makes a planned deliberate 
effort to promote the full growth of the child through developing 
understandings based on knowledge, desirable attitudes and skills. 


1 National Council of Educational Research and Training: Social Studies; a draft 


llabus for classes I to XI. Deptt. of Curriculum, Methods and Textbooks, 
New Delhi, The Council, 1965. a 
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IX. A Social Studies textbook should be based on the characteristics 
~ of children and their background. 


A textbook has been rightly designated as an assistant teacher in 
print. It aims at communicating with the pupils through the printed 
word. A good textbook, therefore, visualises an actual class room 
situation. It is not planned in terms of an imaginary student, On the 
contrary, a good textbook is directly addressed to the students of a 
particular age group and of a particular society. While starting to 
write a textbook, the author invariably focusses his mind and think- 
ing on a pupil in certain surroundings, but he writes for all- pupils of 
that age group. The good textbook, therefore, takes full care of the 
age and maturity level of the children. It is based on the previous 
knowledge of the children to whom it is addressed. The good text- 
book takes full care of physical and psychological characteristics of the 
pupils for whom it is meant. e 

Some of the important characteristics of the children of the ele- 
mentary school an author should bear in mind are: 


(i) They are curious to know about new things, 
(ii) They like to remain busy doing something. 
(ii) Their capacity to concentrate on one thing for long, is limited. 
(iv) They possess very strong imagination and love to be trans- 
ported to the world of imagination. 
(v) They abound in energy and like to be active. Passive learn- 


ings can be a torture for them. They learn when they are 
very much absorbed in a thing. 


X. Social Studies textbooks should Provide for the needs of the child- 
ren of different levels of intelligence, 


: the class, It also 
ted children in the class. Through 
tra readings, it ensures that the 
challenging assignments. 

XI. The textbook should make a 


judicious selection of ac d 
up-to-date content, curate an 


A judicious selection of content is very important for the textbook 


i. 
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author. In his selection of the content the author is helped by the 
course outline suggested in the syllabus which generally leaves much 
scope for the exercise of judicious choice of various items. 

Having selected the course outline from the syllabus the textbook 
author further selects, sifts and simplifies the proposed content with 
reference to the objectives of a particular grade, national goals, the 
central theme of the textbook, and the needs and interests of the 
children. f 

The selected content should provide adequate knowledge of the 
subject and at the same time should also be coverable within the time 
allotted for the teaching of Social Studies, 

Before placing the selected content in the textbook, the author 
should see that it is accurate and up-to-date. He should also ensure 
that the sources from which the information is drawn, are authentic, 


XII. The important principle with regard to the presentation of con- 
tent is that there cannot be any hard and fast rule for presentation 
of material in a Social Studies textbook. 


It is hard to laydown any rigid principles for presenting the con- 
tent in a Social Studies textbook. The style of presentation is bound 
to vary from author to author. It is also necessary to recognise that 
there can be more than one equally effective styles of presenting the 
same material. However, there are some important considerations 
which an author has to bear in mind while making a choice of the 
style of presenting his materials. Some of these are as follows :— 

(a) The approach to the subject of Social Studies : Several alter- 
native approaches to the subject of Social Studies are possible. Social 
Studies does not have a well-defined content field of its own. It has to 
draw its content from various social sciences, such as History, Geogra- 
phy, Civics, Economics and the like. Social Studies starts with setting 
for itself the objectives to be achieved through the teaching of the 
subject. With reference to the objectives and the level of the children, 
the syllabus develops an outline of the content to be taught in the 
subject of Social Studies. The syllabus also takes a decision whether 
the subject matter drawn from the different fields of knowledge has 
to be presented to the children as an integrated mass of information 
with reference to the objectives. Or, the information taken.from differ- 
ent sources will be presented in different compartments ds; belonging 
to different subjects. The syllabus only indicates) the decision regardin 
the approach. It is for the textbook author toy select his style of 
sentation to suit the requirements of the Ti indicated in t 

| 


syllabus. 


In case, the integrated approach to Soci "Studies is adopted, thè | 
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author sees to it that he 
of knowledge directly gearii 
it is hard to locate the identi 


man makes use of his physical environment, 
is adopted, the author will have to be carefi 


material: A lesson can be 
: tion, a story, a dialogue or a 
his judicious judgement taki 
whom he is writing, 
Objectives to be achieved through a 


and that the textbook stimulates 


the author l ildi 
gradually from the known world to naro dte children 


Besides, the author 
ifficulty, Tt may be 
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remembered that the child grows and matures as he coyers the different 
portions of the textbook. 

(g) The various illustrations in the form of pictures, photographs, 
art work or diagrams and maps form an integral part of the presenta- 
tion of the textbook. The author constantly keeps in mind the illus- 
trations which explain and supplement the content. He, therefore. 
refers to the illustrations in the presentation of material. The reference 
to the illustrations helps in making effective use of illustrations in 
explaining the text and also making the presentation interesting. 


XIII. Social Studies textbooks should employ simple and commonly 
used language. 

A good Social Studies textbook for elementary school children 
attempts to present even the most scholarly content in as simple a 
language as possible. The purpose is to establish an effective com- 
munication with the pupils. The author tries to select the language 
which is commonly used. . He also tries to keep the sentences simple 
and short, as far as possible. 

It, however, does not mean that the Social Studies textbook is un- 
concerned about the contribution it can make towards language learn- 
ing. Language teaching is not the primary purpose of a Social Studies 
textbook, But it does help towards the enrichment of children's language. 
Therefore, it is very essential that the language used in a Social Studies 
textbook should be accurate and appropriate. 

Social Studies textbooks invariably involve the use of some techni- 
cal words. It is very essential that such technical words and terms are 
fully explained in the textbook. One practice can be to explain the tech- 
nical terms within the text as and when they are used. Another prac- 
tice can be to explain such technical terms in a chapter in the beginning. 
Still another practice can be to give a glossary of the technical terms 
at the end of the book. Such a practice may not be very useful for the 
early grades of the elementary school. The author may like to make 
use of any one of these suggestions or he may even like to try a com- 
promise and use all of these. 


XIV. Illustrations for a Social Studies textbook should be planned 
simultaneously with the writing of the manuscript. 


Illustrations are very effective media of communicating with the 
children. The very nature of the subject of Social Studies necessitates a 
variety of illustrations, Photographs, art work, maps, diagrams have 
an important place in Social Studies textbooks. The exact choice of 
the various types of illustrations is to be determined by the content to 


be illustrated. 
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Young children like colours. Therefore, coloured illustrations have 
an important place in Social Studies textbooks for elementary grades. 
The size of the illustration should be such that the children can easily 
make out the various details, Too many details in one illustration 
should be avoided. The size of the illustration will also be determined 
with reference to the Space available in the textbook, But the size of 
the illustrations should be meaningful for the children. 

Illustrations either explain the text, or they supplement and com- 
plement the text. Therefore, constant reference to the illustrations in 
the text is very essential. A. good Social Studies textbook helps the 
children to make maximum use of illustrations by giving captions, 
explanatory notes and exploratary questions along with the illustrations, 

Since the illustrations in Social Studies textbooks do not deal with 
imaginary itents, they must be very accurate and realistic, The details 
of the illustration must strictly conform to the actual life situations. 


XV. Social Studies textbooks Should provide Proper and adequate 
exercises and suggestions for activities at the end of each chapter. 
Exercises and suggestions for activities at the end of each Chapter 
form an integral part of the Social Studies textbooks. 


i There is a very 
close relationship between the main body of a chapter a: 


nd the exercises, 


piem n 00k can hope to 
achieve its objectives only partially, B 

Exercises must include a Variety of items so that the following pur- 
poses are achieved : 


(a) Children are helped in Tecapitulating and isi i 
tant information. ; 4 eee 


(b) Children engage in 


to the chapter, 
(d) Children participate in activities which foster 
attitudes and behaviour patterns, 
(e) Gifted children of the Class get suppest; 
t r 
Aea Egestions for challenging 
(f) Teacher is helped in eval 


terms of their acquisition of desi : 
and skills, ted understandings, attitudes 


the desired habits, 


Satie E an effective Social Studies pro- 
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XVI. The draft manuscript should be thoroughly reviewed and revised 
by the author before he submits it for scrutiny and review by 
other experts. 


Writing the manuscript of a textbook, as a rule, involves several 
reviews and revisions by the author. This is inherent in the very nature 
of a textbook which is expected to serve multifold functions and objec- 
tives. 

While writing each chapter of a textbook, the author drafts and 
redrafts it several times before he is fully satisfied that it meets the 
purpose of Social Studies as well as the needs of the child. No author 
need be shy of having to prepare several drafts of a chapter. This is 
the normal course of writing the manuscript of a textbook. 

When the drafts fgr all the chapters of a textbook are ready, it is 
imminent for the author to put them together and review the whole 
manuscript in the light of the total objectives expected to be achieved 
through the textbook. This gives him a chance to fill in the gaps if 
any, make the necessary additions and deletions in the various chapters, 
and give the final touches to the language of the book. 

Writing of the manuscript of a textbook may take some months. 
The subject of Social Studies involves the use of some information and 
facts which may change or become outdated during the course of deve- 
loping the whole manuscript. At this stage of final review by the author, 
he will have to look into this aspect also and make the necessary 


changes. 
XVII. Prelims and back pages of a Social Studies textbook should be 
prepared last of all. 


The prelims and back pages form a very important part of a text- 
book. The prelims include the title page, half title page, copy right, 


-printers’ line, the name of the author, price, preface and the content- 


out-line. The back pages include such items as glossary, allied impor- 
tant information and any other appendices required to be given in a` 
textbook. 

This portion of the textbook must necessarily be prepared when 
the rest of the manuscript is ready. 


Planning, Preparing and Procuring the Illustrations 


| Paes FORM an integral part of a Social Studies textbook. 

They primarily explain, supplement and complement the text and 
also help in making the text more interesting for the children. Well- 
planned illustrations add to the beauty and attractiveness of the book 
as well. The complementary role of the illustrations in a Social Studies 
textbook implies the contributions of the illustrations towards the deve- 
lopment of desirable attitudes and skills. 

Suggested below are some important principles and procedures 
which will help in the effective illustration of a Social Studies textbook 
for elementary grades :— à 


I. Illustrations should be planned simultaneously with the writing of 
the manuscript. 


Since the illustrations are a part and parcel of the text of a book, 
it is absolutely essential that the illustrations Should be planned 
simultaneously with the development of the text material As the 
author writes a manuscript, he goes on making a note where he would 
need an illustration to explain, supplement or complement the- text, 
It is significant that a note is also made regarding the nature of the 
illustration required i.e. whether it would be à map, photograph or an 
art work. 
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book colourful and interesting. 


III. Each illustration in the textbook must serve a well-defined purpose. 


It is imperative that the author must state clearly the purpose of 
each illustration. This will help him to plan the various details of the 
illustration. In this way an author will list out the items of illustrations 
under maps, art work and photographs separately. Against each item 
he will state the purpose to be served by the illustration and also the 
details to be covered by the illustration. 


IV. The size of the illustrations should be meaningful for the child. 


The size of the illustration is governed by several considerations 
such as, the details covered by an illustration and the space available 
in the text. But the most important consideration is that the illustra- 
tion must be meaningful for the child. The child should be able to 
clearly read or see and understand the various details expected to be 
conveyed through an illustration. While preparing the illustrations the 
artist is generally advised to make them in double the size of. actual 
reproduction in the textbook. 


V. Too many details in one illustration should be avoided. 


The author should plan the illustrations in such a way that each 
illustration serves the maximum utility, but at the same time it is nol 
crowded with too many details. An illustration is likely to defeat its 
purpose if it contains too many details. 


VI. The illustrations must be taken from authentic sources. 


It is very essential that the base maps are taken from authentic 
sources, For art work also, reference should be authentic. The same is 
true of the photographs. They should be procured from reliable sources. 


VII. The maps must be approved by the Surveyor General of India. 


All the maps involving international boundries must seek the 
approval of the Surveyor General before these can be printed and used 
in a textbook, Therefore, the maps should be planned and drawn well 
in advance so that the textbook is not delayed on this account. 


VIII. The illustrations should use colours. 

As a rule, children prefer coloured illustrations. If the cost permits, 
it is desirable to use coloured illustrations in the textbook for small 
children. Generally, in the interest of economy, the use of only two 
colours is preferred. This creates certain difficulties in the case of maps. 
Conventionally, certain colours symbolise different physical features, If 
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- maps are printed as part of the regular formes of a textbook which may 
have accepted the scheme of two colours for its illustrations, it will be 
difficult to conform to the conventional colour symbols in maps. If the 
maps are printed separately in conformity with the conventional colour 
symbols, it is likely to add to the price of the textbook. Therefore, 
a decision is necessary whether the maps would be black and white or 
multicoloured in accordance with the conventional symbols or the usual 
colours adopted for the other illustrations would be used for the maps 
as well. In case the last measure is adopted, it is necessary to give an 
explanation to the effect that the colours used in the maps do not signify 
or stand for any conventional symbols, e.g. a river may be shown in red 
colour and a sea may be shown in green. - 


IX. The illustrations should be such as can be reproduced effectively. 


While drawing the maps or art work and collecting the photo- 
graphs, care should be taken that the illustrations are such aş can be 
reproduced well. Some help of a production expert should be sought 
at the selection and preparation stage of the illustrations 


X. The sources of an illustration should be acknowledged in a textbook. 


It is highly desirable that the source from whic’ 
have been obtained or the references used for 
tion which has given the photographs shoul 
in the textbook. 


h the base maps 
art work or the organisa- 
d be duly acknowledged 


XI. The mode of printing the textbook should be decided in advance. 


The nature of illustrations is, to a large extent, determined by the 
mode of printing i.e. whether a book is to be printed through letter press 
or offset press. It is only when the author and the artist know about 
the printing process that they can decide whether they should choose 
the line drawings or half tones for a Biven textbook. 


pene 


XII. The space allotted to illustrations should be 


There is no hard and fast rule 
the illustrations in a Social Studies 


ary stage a Social Studies textbook assigns rou i 
total space to the illustrations j ehly one third of the 


planned judiciously. 


ye 
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the text. A good author will also include items in the evaluation exet- 
cises at the end of the chapter to make the maximum use of the illus- 
trations. 


XIV. Several joint sittings of the author and the artists are essential 
to produce good illustrations. 


After the preliminary planning of illustrations by the author, the 
next step is to decide upon the artist and the cartographer. The author 
sits with the artist and the cartographer and discusses with them the pur- 
pose and details of each individual item of illustrations. He also makes 
available to them the relevant references and sources of illustrations. 
The rough sketches drawn by the artists are again checked by the 
author. A very close collaboration between the author and the artists 
continues till the final illustrations are ready and the author is fully 
satisfied, 


XV. The design of the cover-page of Social Studies textbooks should 
be attractive and should reflect the theme of the textbook. 


The cover design plays a very important role in establishing a good 
rapport between the textbook and the children. An appealing cover 
page arouses in the children a desire to possess the book and a 
curiosity to open and read the book. 

The cover page should be jointly planned by the author and the 
artist. The design should, as far as possible, reflect the theme of the 
textbook. By looking at the textbook, one should know that it is a 
Social Studies textbook. The designing of the cover page should bring 
out the distinction between a Social Studies textbook, a General 
Science textbook or a Mathematics textbook. 

The drawings and the colours on the cover page should be so 
planned that the cover page is attractive and colourful. It is not neces- 
sary to limit the colours of the cover page to the colour scheme 
adopted for the main text of the book. The coverpage is printed separate- 
ly and therefore it is possible to use as many colours as need be. While 
selecting colours for the elementary school textbooks, due consideration 
should be given to the fact that children have a preference for base 
colours and that the colours should be able to stand rough handling 
by small children, 


Reviewing, Trying Out and Editing the Manuscript 


THE NEXT IMPORTANT stage of textbook preparation is that of 
reviewing, trying out and finally editing the manuscript. It is 
mainly concerned with examining the text objectively and modifying 
it, wherever necessary, with regard to authenticity, correctness and 
uptodateness; unity, consistency, readability and comprehensibility; and 
above all its suitability in the practical situation. The principal pur- 
pose of this stage is to improve upon the manuscript in all its aspects 
and.to make it worthy of being released to the press. Some im- 


portant principles that govern the execution of this Stage are discussed 
here under :— 


REVIEWING THE MANUSCRIPT 


I. The manuscript must be got reviewed without exception, 


Reviewing implies a thorough scrutiny of the manuscript from 
various standpoints, such as, accuracy, authenticity and uptodateness 
of the information that has gone into the textbook in the form of 
facts and figures; dates and events; concepts and ideas; 
and generalizations; maps and illustrations. 
too involved to scrutinize his own creation objectively and impartially. 
A thorough and objective examination of the text by experts is, there- 
fore, very essential and should, under no circumstances, be skipped 
over. Reviewers examine the text objectively from different angles and 
point out various inadequacies. 


definitions 
The author is generally 


II. A Social Studies textbook must be reviewed by a team of reviewers 
drawn from different fields of competence. 


Great care should be taken in constituting the team of reviewers 
for a Social Studies manuscript. This team should consist of experts 
in Geography, History, Political science, Economics, Language and 
actual classroom teachers drawn from the schools where the textbook ° 
or the series is to be prescribed. Only highly experienced, competent 
and knowledgeable persons should find a place in the team. It will 
be of great help if some of the reviewers selected for the team, have 
some experience of writing as well. The author should remain present 
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throughout the deliberations of the review team. The reviewers per- 
form a very serious responsibility and should be paid good remunera- 
tion for their expert advice. 


JH. A Systematic procedure should be followed to elicit thorough and 
helpful comments regarding the manuscript. 


Several procedures may be adopted to get a manuscript reviewed 
by experts. One systematic procedure is to call a reviewers’ workshop. 
Neatly typed or cyclostyled copies of the manuscript should be sent 
to the reviewers well in advance, allowing them reasonable time to 
study the text, so that when they meet in the workshop, they are in 
a position to offer their respective individual comments on the various 
aspects of the textbook. It is always desirable to send the reviewers 
necessary instructions, telling the salient features of the book, the ap- 
proach adopted and the sources followed. A copy of the course out- 
line covered and the objectives intended to be achieved through the 
textbook, should also be invariably appended for the guidance Of the 
reviewers. This will rule out unnecessary criticism and will help the 
reviewers to come out with a review which is healthy and helpful, 
thorough and to-the-point. 


IV. Illustrations should also be got reviewed side by side with the 
main text. 


Illustrations in children's books make an important part of the 
text and should be treated as such while the manuscript is subjected 
to review. It is, therefore, advisable that maps, photographs and other 
pictures proposed to go with the text, are procured or got prepared 
before the reviewers meet to discuss the manuscript. The reviewers 
may scrutinize the proposed illustrations with regard to accuracy, 
authenticity, uptodateness, adequacy, suitability and essentiality. ‘The 
artist, the cartographer, and a production expert should be specially 
invited to one of the sessions to give their expert opinion about the 
technical aspects of the illustrations under review. 


V. The manuscript should be revised by the author in the light of 
the suggestions offered by the review feam. T 


It is essential to obtain individual comments of the reviewers in 
writing. All suggestions unanimously endorsed by the reviewers’ 
team, including the author, should be honoured and carried out in 
toto. However, it is practically impossible to arrive at a general con- 
sensus on all the aspects of the text under examination and opinions 
are bound to differ on many a controversial issue. In all such cases, 
the points under controversy need.be further probed and only those 
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supported by reliable and authentic proofs should be accepted for in- 
clusion in the revised draft of the manuscript. 

In the end, it may be emphasized that the overall purpose of 
reviewing is to improve the manuscript. All suggestions and obser- 
vations made by reviewers should, therefore, be accepted or rejected 
in the light of this singular purpose. It is of great importance that 
all modifications in the text must be affected by the author himself. 


TRYING OUT THE MANUSCRIPT 


VI. Tryout should form an integral part of textbook preparation and 
revision. 

Tryout of textbook lessons in the actual classroom situation must 
form an essential part of every textbook programme, both at the pre- 
paration stage as well as at the revision stage. Well planned and 
systematic tryout helps to discover language and comprehension diffi- 
cultie$ experienced by pupils and teachers. Efficiency and suitability 
of illustrations, exercises and even some doubtful portions of text may 
also be ascertained through tryout. 

It is a hard fact. however, that the practice of trying out the text 
materials before final publication or revision of the textbook, is rather 
uncommon in our country. Nevertheless, there is no doubt that try- 
outs, however, expensive and time-consuming they may be, are ‘a must’ 
if excellence is the aim. 

If time and resources permit, complete tryout-editions of text- 
books, with illustrations and maps, may be brought out and used for 
tryout purposes. Mimeographed copies of the manuscript, with rough 
sketches of illustrations may also be used with almost ‘equally useful 
results. Some authors even adopt the practice of getting each lesson 
typed or printed and trying it out instead of waiting till the whole 
manuscript is completed or bound. Whatever the procedure used, try 
out of textbooks at the preparation Stage does help to detect and fill un- 
foreseen graps in the text. It provides a matchless Opportunity to 
examine the material objectively. 


VIL The author should tryout the manuscript in collaboration with 
actual classroom teachers. 


The technique of tryout may be employed to test the practical 
suitability of individual lessons or of the entire Manuscript. Important 
point to keep in mind is that the tryout experiment should, as a rule, 
be conducted in the schools, where the textbook or the series under 
preparation, is to be prescribed. Preferably, the author should him- 
self conduct the tryout of his manuscript. It will not only help him 
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in modifying his text, wherever necessary, but will also tremendously 
enrich his experience as a textbook writer. 

Teacher participation in any textbook tryout programme is very 
essential. Apart from pupils, teachers are the principal users of text- 
books and they are more competent and better judges to comment 
upon language difficulties and comprehension problems encountered 
upon by their pupils. In order to get good results, it is necessary to 
orient the teachers to the use of the new textbook before the tryout 
programme is launched. 


VIII. The author should modify his manuscript in the light of the 
reactions and observations of teachers and pupils obtained 


through the tryout. 


Who does not know that children, particularly the elementary 
school ones, are very keen critics? They tend, though in their own 
childlike manner, to react to the content of a textbook and to locate 
and point out the inaccuracies in text and pictures. They suffer’ from 
few biases and inhibitions and are spontaneous and forthright in ex- 
pressing their reactions and responses to stimuli. Same thing is true 
about the majority of elementary school teachers who have the good 
fortune of spending quite a good part of their time in the enviable 
company of young children. Hence the reactions and responses of 
the pupils and teachers involved in the tryout experiment are of tre- 
mendous worth to the textbook author. Even a casual observation 
made by a young boy or girl may tell a story and the author may 
thus detect some major inadequacy in his manuscript. 

In:view of the above, it is imperative that faithful and complete 
record of all the responses, reactions and observations made by pupils 
and teachers during the course of the tryout, is systematically obtained 
and maintained by the author, Data collected through tryout should 
be thoroughly discussed with the team of teachers involved in the 
tryout so that grain is separated from chaff. The author should finally 
modify his manuscript. 

It is at this stage that the text may be altered, shifted, deleted, 
rearranged, expanded or condensed; illustrations may be modified, 
changed, added, retouched or redone. With the modified version of 
the manuscript thus prepared, ends the job of the author who is now 
obliged to pass the manuscript on to the editor. 
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EDITING THE MANUSCRIPT 
IX. Editing should finally take care of the total manuscript and all 
that has gone into it. 

The last step before the manuscript is finally handed over for 
production, is that of editing the manuscript. Editing is best done 
by someone other than the author. The copy-editor, as he is technic- 
ally known, is supposed to do this job. His main responsibility is to 
check and scrutinize the total manuscript and everything that has gone 
into it. j 

Good copy-editing implies going over the manuscript almost let- 
ter by letter, The copy-editor is required to look into such things 
as correctness and consistency in spelling, sentence and paragraph 
construction, punctuation, capitalization, abbreviations, and other 
grammatical details. He has also to take care of the communicability 
aspect as a whole. He must ensure that cohesion, unity and flow in 
the language are not wanting. As a matter of fact, the copy-editor, 
is called upon to work as a fool-proof safety device to ensure at everv 
step that nothing wrong, undesirable, sub-standard or doubtful goes 
into the text. In addition, he does not let go in the book anything 
which is unnecessary and superficial, and without which nothing is lost 


X. The copy-editor for a Social Studies textbook should not only 
have a competence in language but aiso a knowledge of the 
subject. 


There is a very close relationship between the language and the 
subject matter of a textbook. It is essential that in the process of 
copy editing the meaning as well as the essential content of the text- 
book are not altered. Therefore, it becomes imperative that the copy 
editor should possess knowledge of the subject besides competence in 
language. 

: A Social Studies textbook draws its content from various social 
sciences. The copy editor is not expected to be the master of various 
social sciences. However, he should have a fairly good knowledge of 
the subject of Social Studies. 


XI. A single copy-editor should be entrusted with the task of editing 
the manuscript of a Social Studies textbook. 

A single copy-editor alone can bring about harmony, consistency 
and smoothness throughout the. textbook or the series under editing. 
It may, however, be cautioned that, in order to achieve best re- 
sults, the copy-editor must work in consultation with the author or 
the authors of different portions of the textbook or the series under 
preparation. 


— 
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XII. The copy editor should carefully study the manuscript several 
times and feliow some important steps. 


Copy-editing does not mean merely going through the manuscript, 
rather it means studying the diffierent chapters very carefully and in 
proper sequence. The copy editor studies the manuscript several times 
so as to check and evaluate it from different angles. 

All editors tend to follow their own techniques—which they learn 
through experience and training—to improve a given manuscript. 
There are, however, a few tricks of trade which the copy-editors nor- 
mally follow. Some of these common principles of copy-editing may 
be summarized here:— 

* The authors are indebted to Mrs. Lora T. Tibbetts for her ideas on editing 
textbooks. big 

(a) While reading the manuscript for the first time try to put 
yourself in the place of the children who will read it later. 
This is a very difficult thing, but it gives you an insight into 
the real potentialities of the text material. Discuss your 
experiences with the author. 

(b) See the relationship between the titles of lessons or chapters 
and the opening lines under them. Make sure that the intro- 
ductory lines of the text lead directly into the subject. 

(c) Notice such material that can be classified as ‘extra’ or ‘super- 
ficial’—unnecessary phrases, words, dates, numbers—and 
delete it. It will make the text more straight and to-the-point. 

(d) Underline words and concepts which the author has left un- 
explained or partly explained. Jn children’s books, all diffi- 
cult words should be explained in the text itself. 

(e) Watch for typographical mistakes in figures and dates and 
remove them after thorough verification. " 

(D Ensure that the manuscript has consistency in style and 
organisation, and also test the sequence or flow of each les- 
son. All disparities of style, organization and sequence 
should be ironed out by the copy-editor. 

(g) See that words used by the author are familiar to the reader. 
All difficult words should be replaced by simpler words, if it 
can serve the purpose equally well. 

(h) Break difficult and long sentences into two or three small 
simple sentences. This will help to make the text more com- 
municative and forceful. 

(i Avoid using too many verbs in the passive voice. It makes 
the text dull. Change passive verbs into active to make the 
text more brisk and lively. 
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() Take full care of the mechanical details such as consistency 
in spelling, punctuation, hyphenation, capitalization etc., 
throughout the manuscript. A standard dictionary, the same 
throughout, should be used for this purpose. 


XIII. The manuscript should be positively checked with illustrations. 


Owing to the changes made in the text by reviewers and authors, 
there is always a possibility that some disparities may arise between 
the text and the illustrations. The copy editor must finally check the 
manuscript with the illustrations. In case of disagreement, the text 
or the illustration or both will have to be modified. It may also be 
checked that all illustrations are duly acknowledged at the proper 
place. 


XIV. Finally-edited manuscript should be Eot typed neatly and 
accurately. 

The finally-edited manuscript, before it is handed over to the pro- 
duction experts, should be got typed quite neatl 
Paper of uniform size should be used for typing the complete manus- 
cript. Double space typing on one side of the Paper, with consistent 
margins on all sides, is the pattern which is commonly used for final 
Press copies. Indications for illustrations may appear either on the 
left hand side in the margin, or in between the text, 
be numbered in sequence and stron 


y and accurately. 


E 


Producing the Textbook 


RODUCTION forms a very important stage in the preparation of a 
textbook. It is at this stage that the printing specifications are 
planned; a suitable layout of the textbook is designed by placing the 
text and the illustrations together; the book is printed in bulk, is 
bound and made available to the distributors in finished form. Sug- 
gested below are some important steps and principles involved in this 
final stage of textbook preparation. 


1. As a first step in production, detailed specifications for printing 
should be decided upon to make the manuscript print-worthy. 


After copy-editing the manuscript is passed on to the production 
editor who takes careful decisions regarding print specifications such 
as type, paper, page size and the total format of the textbook. These 
specifications are very important for producing a good textbook. The 
process of detailing out the printing specifications is called production 
editing. This is an important first step in the production of a textbook 
and should not be missed, 


To ensure optimum readability in the case of Social Studies text- 
books for elementary grades, the production editor may be called 
upon to take decisions like the following: 


(a) Page-size: The important consideration in determining the page 
size for a book is its suitability for the children who will use it 
later, and the type of the paper available. Experience favours 
the crown-quarto size i.e, trimmed page size—7-1/4" x 9-1/2”, for 
elementary grades. 

(b) Length of the Line: The length of the printed line on a page of 
the textbook is an important determinant of readability. The 
length of the line should fall within the eye span of the children 
‘for whom the textbook is meant. If the length of the line goes 
beyond the eye span of the readers, it is likely to cause strain and 
difficulty in reading. The experience favours a line of 28 ems on 
crown quarto paper. Consistency in the length of lines through- 
out the textbook helps to improve readability. 

(c) Margins: The main purpose of margins is to help the eyes of 
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the reader to focus on the printed area of the page and to save 
him from strain and difficulty while reading. The margins also 
add to the aesthetic look of the page; provide space to hold the 
book open; and save the text material from being covered or 
made dirty by hands. 
A printed page has four margins, namely, the back margin, 
the fore-edge margin, the top-margin and the bottom margin. It 
. is difficult to lay down rigid measurements of margins, because 
' these margins may vary for books of different sizes. However, 
for crown quarto size, the favoured measurements of the margins 
are: 
Back margin 4 ems. Fore-edge margin—5-1/2 eins. 
Top margin 4 ems. Bottom margin—5 ems. 

(d) Type: The type can be said to be the voice of the printed 
page, because the page speaks through the type. The success 
of the textbook depends on the selection of the right type-sizes, 
and appropriate type faces. The selection of the type-sizes and 
faces is mainly governed by the age of the users and the avail- 
ability of the types with the printer. 

A Social Studies textbook invariably involves the use of a variety 
of type-sizes. A judicious choice of suitable type-sizes for different 
aspects of the manuscript is very essential The main text of the 
chapters forms the bulk of the manuscript and it should generally be 
printed in uniform type. The type size selected for the main text 
should facilitate and promote readability for the pupils. The experi- 
ence favours the use of the following type-sizes for the main text of 
Social Studies textbooks for elementary classes. 


CLASSES I I IH IV v 
Type-sizes : 
Text in English «-. 24 pt. 18 pt. 14 pt. 12 pt. 12 pt. 
Text in Hindi ~ 24 pt.» 20 pt 16 pt. 14 pt. 14 pt. 


n E ————— 


The type-sizes used for prelims and back pages, exercises, and 
captions, chapter-titles and sub-headings should be different from the 
type size used for the main text. For each of these, selection of suit- 
able type-sizes is necessary. Chapter-titles are generally printed in 
bigger size whereas the exercises and captions are printed in smaller 
size. 


hé: f 
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Type faces are equally important to ensure the optimum read- 
ability of a textbook. As a rule, straight letters should be preferred 
for elementary grade textbooks. Chapier titles and sub-headings are 
normally printed in bold face, whereas the rest of the text may go 
in white, 

Some portions of a Social Studies textbook need be printed ina 
distinct type. To give a few examples of such portions, mention may 
be made of the technical terms, proper names, and the like. It would 
be necessary to use a distinct type face different from the main text. 
(e) Leading: Leading is also necessary io improve the readability 

of a textbook. The production editor gives specific instructions 
about the leading to indicate the spacing between words, lines, 
paragraphs; illustrations and the text; illustrations and the cap- 
tions, titles and the text; and exercises. The pattern of leading 
should be consistent throughout the textbook. 

(f) Nilustrations: The production editor should indicate specific ins- 
tructions regarding the printing of each illustration. These ins- 
tructions should include specifications regarding the size of each 
illustration to be reproduced in the textbook, the colours to be 
used, and the placement of illustrations. 


IL. Preparation of the dummy—a prototype of the textbook, is essen- 
tial for producing good textbooks. 


The production editor makes a rough dummy in order to prepare 
a-sort of prototype of what the textbook would look like when 
printed. With the help of this dummy and copy fitting tables, he casts 
off or estimates the size of the book. It helps him in calculating the 
price of the textbook also. 


II. The Production editor should prepare an exhaustive list of ins- 
tructions to be sent alongwith the manuscript and the illustrations. 


Some of the instructions relating to print specifications may be 
noted on the margins of the manuscript and at the back of illustrations. 
The production editor then makes a summary of all the important 
instructions to the press and sends it alongwith the manuscript and 
the illustrations 


IV. Galley proofs should invariably be thoroughly checked by more 
than one person. 

After production editing, the manuscript is sent to the ‘printer 
along with the necessary instructions. The printer sends the manus- 
cript for composing. The manuscript is composed in the light of the 
instructions. When the matter is composed, proofs are pulled. These 
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proofs are called galley proofs. Galley proofs are pulled before dividing 
the matter into pages. 

Galley proofs are generally checked and corrected once 
at the printer’s level. Again, galley proofs are drawn and sent to the 
production section. The persons responsible for producing ensure 
whether the instructions given by the production editor have been 
faithfully carried out. Wherever the instructions have been misunder- 
stood or have not been carried out, necessary suggestions are given 


on the gallies and also on a separate sheet. After checking, the gallies 


are sent back to the printer for necessary corrections. At least three 
galley proofs should be insisted upon by the production editor, 


V. The galley-proofs should be sent to the author for his Scrutiny. 


The author should ascertain the accuracy and correctness of the 
Manuscript at the galley stage. It is the proper time when the author 
can modify the text wherever necessary. 

The author makes many suggestions at the galley proof stage with 
a view to improving the textbook. The printer should faithfully carry 
out his suggestions. If his suggestions are ignored at the galley stage, 
it would be difficult and expensive to incorporate his suggestions at 
a later stage. 


VI. Proofs of illustrations should be thoroughly checked, 


Illustrations form a very important part of a Social Studies text- 
book. It is, therefore, necessary to examine the Proofs of illustrations. 
The best way to examine the proofs of illustrations is to have a team. 
The author, the artist and a production expert should form the team. 
The team should examine each illustration with regard to its effective 
production. When the team feels satisfied, the illustrations should be 
approved, 


VII. Preparation of final dummy is essential to produce a good text- 
book in Social Studies, 

When galley proofs of text and illustratons have been finally 
approved, the next important step is to prepare the dummy, The 
dummy represents the layout showing a rough arrangement of the 
text and illustrations on each page. It presents the view of the text- 
book as it would look when printed. While preparing the dummy, 
sheets of paper trimmed to the size of two facing pages of the in- 
tended textbook are used to paste the portions of text and relevant 
illustrations side by side. 

A dummy is generally prepared by the people responsible for text- 
book production in consultation with the author. If, for some un- 
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avoidable reasons, it is not possible to involve the author in the actual 
preparation of dummy, it may be sent to the author for his approval. 
The suggestions given by the author, if any, should normally be 
honoured and carried out. 
It may be noted that the preparation of dummy is a ‘must’ for 
a Social Studies textbook, because it contains a large number of illus- 
. tations in the form of maps, art work and photographs besides the 
text. The proper placement of illustrations, the balanced view of each 
page and the total visual effect of the textbook can be effectively 
planned only through a dummy. It will serve as a constant guide to 
the printers. 


VIII. The paper used for printing the textbook should promote and 
facilifate readability. 


The choice of paper is governed by the process of printing. The 
printing process can be letterpress, offset or any other. There are 
several types of paper to suit the requirements of the different printing 
processes. While making a choice of the paper, its price should never 
be ignored. It is to be remembered that an elementary school text- 
book is to be used by the masses of children in the country. 


IX. The printing process should be selected keeping in view clear and 
effective printing of text and illustrations as well as the total order 
for printing. 

The choice of printing process largely depends upon the number 
of copies to be printed, the paper used and the nature of and colour 


scheme for illustrations. The printing process should be one which 
results in clear and effective printing of the text and illustrations. 


X. Print order should be given only when the page-proof is approved. 


Page proofs are perpared in accordance with the plan suggested 
in the dummy. The page proof must be checked by the author and the 
production editor. The page-proof gives a view of the printed page. 
Thus, all the page-proofs put together, give a complete view of the 
printed book. The production editor should examine each and every 
page to ensure that: 

(a) Text area is the same throughout the textbook. 

(b) Space between words is even. 

(c) Leading between the lines is even. 

(d) Paragraphs are indented consistently. - 

(e) Each chapter begins on a new page. 

(f) Page numbers are set either at the top or at the bottom ot 


the page. 
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(g) The pages are balanced in respect of text and illustrations. 
(h) The alignment of the illustrations and captions is proper. 
(i) The text as well as illustrations are properly registered. 


When the production editor is satisfied, he sends the page-proof 
to the author for his approval The author examines each page in 
respect of accuracy of facts and information and consistency of style - 
in matters of punctuation, spelling, chapter-headings and captions. The: 
author should bear in mind that page-proof is not the stage to suggest 
changes in the text because it is difficult and expensive to incorporate 
changes at this stage. However, he should not hesitate to suggest such 
changes as are absolutely essential to make the book accurate and up- 
to-date. 

When the author and the production editor approve the page- 
proof, the print order is placed. 


XI. Prelims should be finalised composed, and printed in the end. 


Though ‘prelims’ are the first to appear in the textbook, they are 
finalized and composed only when the rest of the textbook has been 
printed. The author and the production editor should make sure that: 


—The title page is correct and properly worded. 

—The title page is balanced. 

—The type size used for title page is bolder than the type size 
used for chapter headings. 

—The author’s name is given. 

—The copy right is given. 

—The year of print, price and the imprint line are given. 

—The acknowledgement page is included. 

—The foreword or preface is included. 

—The table of content is correct and the correct page numbers 
appear. 


XII. All the formes should be carefully examined by the production 
editor before they are printed. 


The textbook is printed in terms of formes. Formes may consist 
of 16, 32, 64, or 128 pages. Usually the printing starts with the second 
forme because the first forme includes prelims and is printed in the 
end. As the formes are printed, the production editor should make 
sure that the printing is regular, even and crisp, and that the align- 
ment and registration are perfect. 
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XIII. Cover page should be balanced, well designed and attractive. 


The cover page is very important in a textbook. It should be at- 
tractive and strong enough to withstand the rough handling by the 
pupils. The cover page should be well-designed and effectively printed 
because it invites the readers attention and arouses .his interest. 
It is, therefore, necessary for the producer to ensure that the cover 
page is balanced, well-designed and clearly printed. 


XIV. The binding of a textbook should be of good quality. 


When all the formes have been printed, they are placed together. 
They are trimmed and given the bound form. The binding can be of 
many types such as centre-stitching, side-stitching, section stitching and 
wire-stitching. The bindng of a textbook for elementary school child- 
ren should be strong enough to withstand rough handling by the pupils. 
The binding should be such that the book opens fiat. 
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-PART II 


Evaluation of Textbooks 
in 


Social Studies 


Textbook Evaluation—An Introduction 


Te PRINCIPLES and the processes involved in the preparation of 
Social Studies textbooks have been discussed in detail in the 
first part of this brochure. These principles suggest some standards for 
the good Social Studies textbooks. The extent to which a Social Studies 
textbook has attained the requirements of a good textbook can be 
determined only through a process of evaluation with reference to 
certain standards. Thus the processes of preparation and evaluation 
constantly feed into each other for the progressive attainment of a 
quality textbook. 

Frequent evaluation and revision of textbooks is particularly im- 
portant in the case of Social Studies more than any other school sub- 
ject because the facts relating to the contemporary economic, political 
as well as social scenes are likely to become outdated after a period 
of time. Evaluation, thus, becomes an integral part of the total process 
of textbook preparation and improvement. 

The term ‘evaluation’ may be defined as a process of judging the 
value of an object, idea, trait or process against some specified crite- 
rion where the criterion is the expected standard. When applied to 
textbooks, evaluation implies the process of collecting evidences of 
strengths and weaknesses of a textbook against specified criteria. 
Textbook evaluation helps to determine the extent to which a textbook 
has attained the expected standard and provides the basis and guide 
lines for further improvement. 

Some important purposes of textbook evaluation are: 


Selection 

Selection presumes the existence of a number of textbooks based 
on the same syllabus. Evaluation helps to evolve a comparative state- 
ment about the quality of the available textbooks. This type of 
evaluation helps the administrator to select the best book for purposes 
of prescribing in the schools. 

Now that the books for elementary grades have been-na 
in most of the States, evaluation for selection has become i 
at the manuscript stage. Some of the states adopt the practice of 
inviting the manuscripts from a number of authors. This raises the 
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problem of evaluating the manuscript before it is printed. 


Adaptation 


A Social Studies textbook for elementary classes involves the study 
of the local environment and institutions. It also relates the study of 
the different and unfamiliar concepts to the familiar experiences of 
the children. Therefore the books based on the same syllabus are 
likely to be somewhat different for different states, If a state adopts 
the same syllabus, as is in vogue in some other states, the textbooks 
have got to be adopted with necessary adaptations. In such circum- 
stances, the Social Studies textbooks under reference, need be evaluated 
and modified in terms of the local requirements of the particular state 
which desires to adopt them. 


Improvement of the manuscript at the preparation stage 


One of the important principles of preparing a good Social Studies 
textbook suggested in the first part of this brochure is to evaluate the 
manuscript at the preproduction stage. This evaluation is very neces- 
sary to ensure the quality of a textbook. Suggestions for improvement 
offered by the team of evaluators can be incorporated in the manus- 
cript before it is passed on for production. 


Revision of the textbook 


It has been stated earlier that the Social Studies textbooks, in or- 
der to be accurate and up-to-date, need periodic evaluation and revi- 
sion. A detailed analytical evaluation of a textbook with reference to 
the expected purpose of a Social Studies textbook is uecessary to locate 
the weaknesses as well as the strengths of the textbook, The revision 
of the textbook based on the findings of such evaluation brings about 
improvement in the quality of the textbook. 


Settlement of controversies 


Many a time, the content of a Social Studies textbook raises cer- 
tain controversies. For example, it may be alleged that a certain text- 
book promotes anti-national feelings. The opinions may be divided 
on this issue. Hence a detailed evaluation of the content may have to 
be resorted to for the settlement of the controversy. 


Research 


In modern times, research is an integral part of the total process 
of curriculum improvement. The textbook forms an important com- 
ponent of the curriculum. Research for improvement of different as- 
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pects of textbooks essentially involves a constant evaluation of the 
existing practices and procedures of writing and producing textbooks. 
When opinions about certain aspects of textbooks differ, research helps 
to ascertain the suitability and practicability of the innovations and 
thus lends an objective support to the adoption of innovations. 

The purpose determines the scope and nature of evaluation. 
Evaluation may cover a single element of a textbook. For example, a 
Social Studies texibook may be evaluated as to how far the selected 
content helps to promote secular attitude. Similarly, a textbook may 
be evaluated with regard to a single element like illustrations or the 
exercises. On the other hand, evaluation may also cover all aspects of 
a textbook so as to give a detailed over all view of the textbook. 

Depending upon the purpose of evaluation and the time available 
for this purpose, several different evaluation procedures can be 
adopted. For a very comprehensive evaluation an analytical procedure 
may be adopted, where in, each aspect of the textbook is evaluated 
against very detailed criteria. If on the other hand a very quick esti- 
mate of the textbook is required the evaluator may hurriedly go 
through the book and eyaluate it only with respect to broad aspects 
of the textbook. 

Sometimes an evaluator may not be interested in the evaluation 
of a textbook with respect to the individual aspects. He may be satis- 
fied only with a synthetic over all view of the textbook. In the case 
of Social Studies textbook, generally, a combination of analytical and 
synthetic procedures would be desirable 

The ultimate and the real test of a good textbook is what it does 
to the child. This can be evaluated only empirically in the actual 
school situation. Therefore, theoretically, the best way of evaluating 
a textbook is to actually try it out. However, the empirical methods 
have some limitations. Besides being time consuming they inyolve 
several variables which cannot be controlled very easily. 

The rational method of evaluating a textbook, through detailed 
critical scrutiny with reference to well defined criteria, is a more practi- 
cable alternative. Whatever the approach to evaluation, empirical or 
rational, evaluation must. always be based on some standard criteria. 

In conclusion, it may be said that for a systematic evaluation of. 


a textbook in Social Studies a cooperative procedure should be ; 
To ensure dependable results Social Studies textbooks sho Van 
ze taking 


luated by a team consisting of persons of different comp: 
care of the different aspcets of the book. Before taking a 
evaluation, the evaluators should be very clear about thg] purposes t$ 
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techniques and tools for collecting evidences will also be selected 
under the same limitations. What is central to the total process of 
textbook evaluation is that the evaluator should never lose sight of 
the criteria. 


Criteria for the Evaluation of Social Studies Textbooks 


TEXTBOOK, in order to be usable, is expected to attain certain 

standards of quality. These expected standards may be termed 
the criteria for the evaluation of a given textbook. The criteria for the 
evaluation of a textbook, thus, imply the standards a textbook is ex- 
pected to conform to, at its best. The phrase at its best is important 
here. It signifies that different textbooks may attain different degrees 
of quality with reference to the evaluative criteria. The gap between 
the attained and the expected quality of a textbook is an important 
indication of the guidelines for further improvement of the textbook. 
It is in this sense that evaluation is an integral part of the total pro- 
cess of preparation and improvement of textbooks. Evaluation and 
improvement thus constantly feed into each other to achieve progres- 
sive standards of quality textbooks. The evaluative criteria for Social 
Studies textbooks denote the expected standards for judging the quality 
of textbooks in Social Studies and also for ascertaining their strengths 
and weaknesses. 

There is a very close relationship between the principles for the 
preparation of Social Studies textbooks and the criteria for their eva- 
luation. The evaluation criteria, directly or indirectly, follow from the 
principles of textbook preparation. It is true that many of the princi- 
ples which help to prepare a good textbook lose their identity when 
the final textbook is ready. Evaluation of a Social Studies textbook 
will have to take into consideration all those aspects which can be 
identified in the finished product. z 

Broadly speaking, a Social Studies textbook is expected to: 


(i) make its share of contribution towards the purposes of teach- 
ing Social Studies. 

(ii) Provide for the various uses, a Social Studies textbook is 
likely to be put to by pupils as well as teachers. 

(iii) Possess qualities of readability, durability and general attrac- 
tiveness which mostly comprise the physical aspects of the 
textbook. 

The above threefold expectations represent a very broad statemeni 

of the evaluative criteria for Social Studies textbooks. These broad 
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statements of criteria leave a number of variables undefined. It can 
lead to different interpretations of the exact scope of these expecta- 
tions. To make the criteria more specific and scientific, it is necessary 
to define each of the expectations in greater details. 

The important aspects of a Social Studies textbook which contri- 
bute towards the attainment of the above three-fold expectations arc 
the selection of the content, the style of organizing and presenting the 
content, the exercises, the illustrations, the language, the prelims and 
the physical features. It is necessary to further specify detailed crite- 
ria for each of these aspects. However, while suggesting the detailed 
criteria for the above aspects, we have to be constantly guided by the 
three-fold expectations from a Social Studies textbook. 

Retaining the total purpose of the Social Studies textbook as one 
of the aspects, in addition to the academic-aspect, physical aspect and 
the prelims, all of which also contribute towards the total purpose 
of the textbook, creates certain problems. First, the criteria for the 
total evaluation of the textbook in terms of the total purposes of the 
textbook may overlap with some of the criteria suggested for the 
evaluation of the other aspects. For example, one of the criteria for 
the total evaluation of the textbook would be the Promotion of the 
national integration. Each of the other aspects—content, presentation, 
exercises and illustrations—too will have to be evaluated with refer- 
ence to the same criterion. An attempt may be made to minimize 
this over-lapping but it may be difficult to avoid it altogether in view 
of the special place of the ‘objectives’ in the subject of Social Studies. 

The second problem is with regard to the determination of the 
exact contribution of the textbook towards the fulfilment of the 
objectives of teaching Social Studies, This is a difficult problem and 


€ measure, we may try to ensure 
that the textbook makes ‘the optimum’ contribution although it is 


hard to define ‘the optimum’ in precise language. 

The third problem is with regard to the determination of the extent 
of contribution of each textbook in a series of Social Studies textbooks 
for elementary stage to the understandings, skills and attitudes which 
run throughout the elementary Stage. Here, too, to begin with, we m 
be satisfied with the adoption of a workable measure i 
mental estimate of ‘the optimum’ contribution of each textbook. 

In order that the evaluation of a Social Studies textbook may be 
valid and reliable, the statements of criteria must be very precise 
objective and exhaustive. An attempt is being made to state the crite- 
ria as precisely and objectively as possible at this Stage. It may not 
be out of place to observe that this experimental edition is only the 
first attempt at the statement of evaluative criteria. "These statements 


ay 
and have a 
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will be refined in due course in the light of experience as they are put to 
use and systematic research feeds into the total programme of develop- 
ing scientific criteria for the evaluation of Social Studies textbooks. 

However, it may be mentioned here that absolute objectivity in 
stating the criteria for the evaluation of Social Studies textbooks may 
not be feasible. The judgment of a competent evaluator is very valu- 
able as well as desirable. Care need be taken to select a competent 


evaluator. The element of subjectivity in the evaluation by a very 


competent evaluator i$ something to be honoured and accepted. 

Whether a textbook is to be evaluated empirically or through 
rational methods, evaluation must be based on some criteria. Evalua- 
lion based on criteria alone can attain the maximum element of objec- 
tivity. The scope and the depth of the level of specificity will depend 
upon the exact purpose of evaluation as well as the time available. 
If an evaluator is interested in the evaluation of just one or two ele- 
ments of the textbook, say for example, the style of presentation, or 
accuracy of content, he may use the criteria relating to those elements 
only. If, however, an evaluator is interested in a thorough evaluation 
of the textbook and has the requisite time available at his disposal, 
he will use all the criteria and adopt suitable techniques. If an evalua- 
tor is interested in only a quick and hurried broad evaluation of the 
total textbook, he may evaluate all the aspects of a textbook against 
the broadly stated three-fold expectations from a Social Studies text- 
book. Whatever the level of specificity desired, some criteria must 
form the basis of evaluation. 

To minimise the element of over-lapping, detailed criteria are 
suggested under the following broad aspects and sub-aspects. Aspect 
‘A’ relates to the overview of the total textbook with regard to the 
contribution it makes towards the purposes of teaching Social Studies 
and the adequacy of the textbook for the various uses it is likely to 
be put to by teachers as well as students. Aspects ‘B’, ‘C’ and ‘D’ relate 
to the academic aspect, physical aspect and the prelims and back pages. 

Under all the four broad aspects, important sub-aspects have been 
listed. The broad aspects and the sub-aspects under which the de- 
tailed criteria are proposed to be suggested later, are as follows :— 


A. Purposes of the textbook 


I. Contribution towards the purposes of teaching Social 
Studies. 


IL Adequacy with regard to the various uses of a Social 
Studies textbook. 


B. 


C. - Physical Aspects 


Academic Aspect 

I. Appropriate selection of the content. 

IL Suitable organization and presentation of content. 
II. Adequate and suitable illustrations. 
IV. Appropriate exercises. 

V. Appropriate language. 


l. Appropriate size. 
If. Durability. 
III. Suitable printing. 
IV. Appropriate and attractive layout. 
V. Suitable and attractive cover page. 
VI. Binding. 


D. Prelims and Back Pages 


I. Prelims. 
Il. Back Pages. 


SUGGESTED DETAILED CRITERIA FOR THE EVALUATION 


OF SOCIAL STUDIES TEXTBOOKS 


A. Purposes of the textbook 


I. 
in 


Contribution towards the purposes of teaching Social Studies. 
Conformity to Social Studies point of view, 


"Social Studies is a field of study which deals with man, his 
relations with other men and his environment. Its content is 
drawn from several social sciences but is not determined by the 
discipline of any one of these. Rather, the content and organi- 
zation of Social Studies derive directly from the purposes for 
which it is taught. Those purposes include an understanding 
of human relationships, knowledge of the environment, dedica- 
tion to the basic principles and values of the society in which 
it is taught, and a commitment to participate in the process 
through which that society is maintained and improved. These 


r^ 
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are the most important characterictics of the “Social Studies 
point of view .”1 


2. Promotion of overall purposes of teaching Social Studies : 


(i) 
(ii) 


(iii) 


(iv) 


(v) 
(vi) 


(vii) 


(viii) 


(ix) 


(x) 


(xi) 


(xii) 


(xiii) 


t. National Council of Educational Re: 
draft syllabus for classes I to Xlj 


An understanding of man's basic needs and his activi- 
ties to meet those needs. 

The study of how, in the process of evolution, man 
had to struggle hard to improve his lot and that man 
can improve his lot only through hard work and co- 
operation with his fellow-beings. 

Knowledge of man's ways of living—differences and 
similarities; how ways of living are influenced by 
various factors in the environment and how people 
with different ways of living can live side by side in 
peace. 

Knowledge of man's social and physical environment 
and the interaction between man and his environ- 
ment. 

Study of the institutions like family, school, church 
and Government developed by man to meet his needs. 
Dedication to the basic principles and values of society 
and a commitment to participate in the process 
through which the society is maintained and improved. 
Patriotic pride based on a fair and just appreciation 
of past and hope for a bright future. 

Tolerance and respect for people's views. 

A willingness to assume personal responsibilities for 
the effective operation of the group. 

Respect for the dignity and worth of every human 
being regardless of racial, national, economic or social 
status. 

Ability to participate intelligently in the process of 
decision making in a democracy including parliament- 
ary procedures and elections. 

A desire to obey law and authority based upon an 
understanding of personal responsibility towards 
others. 

A willingness to assume responsibility for personal 


search & Training, Social Studies, a 
Deptt. of Curriculum, Methods and 


Textbooks, New Delhi, The Council, 1965. 
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and public property and for the natural resources of 
the nation. 

(xiv) A respect for people of all religions and for those 
from different parts of our country. 


3. Promotion of national goals : 


ü) Democracy. 
(ii) Secularism. 
Gii) National Integration. 
(iv) Eradication of untouchability. 
(v) Improvement of nutritional standards. 
(vi) Eliminatoin of wastage of food. 


4. Promotion of moral values : 


E 


(i) Appreciation for what is good. 
(ii) Abhorrence towards evil. 
(iii) Sense of discipline. 
(iv) Honesty. 
(v) Habit of speaking truth. 
(vi) Sense of justice. 
(vii) Judicious behaviour. 


. A balanced picture of the life of man and the interaction 


between man and the environment : 


G) All aspects of the life, economic, social and political. 
(ii) Physical as well as social environment. 
(ii) Heritage, contemporary life and preparation for 
future. 


Realization of the specific objectives of teaching Social Studies 
with reference to the particular grade for which the textbook is 
meant. 


(i) Understandings. 
(i) Attitudes. 
(iii) Skills. 
Conformity to the objectives of teaching Social Studies at the 
elementary stage. 


Provision of a smooth link (without leaving any gaps) bet- 
ween the textbook for the preceding grade and also the text- 
book for the next grade. 


Promotion of the central theme of the textbook, 
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10. Provision for the full growth of the personality. 


(i) Adequate knowledge 

Gi) Spirit of enquiry. 

(iii) Desirable conduct. 

(iv) Desirable attitudes and skills. 


11. Based on the characteristics and background of the children. 


12. Provision for the needs of the children of different levels of 


intelligence. 


Il, Adequacy with regard to the various uses a Social Studies text- 
book is put to by pupils and teachers. 


|. For Teachers 
(i) Provides guidance for planning day-today teaching. 
(ii). Serves as a reference book. ' 
(iii) Gives suggestions for home assignments. 
(iv) Gives suggestions for activities. 
(v) Helps in evaluating the achievement of pupils. 


2. For Pupils 
(i) Helps in the advance preparation for learning in the 
classroom. . 
(i) Forms the basis of learning in the classroom. 
(iii) Helps to revise and reinforce the classroom learning. 
(iv) Helps to do home assignments. 
(v) Helps to prepare for the examination. 


(vi) Provides reading for pleasure. 
(vii) Provides guidance and reference for further reading. 


B. Academic Aspect of a Social Studies textbook 
n of content 


T. Appropriate selectio! 
ance with the outline suggested in the 


(i) Correspond 
syllabus. 

(ii) Relevance to t 

Gii) Relevence to the nation 

(iv) Promotion of moral values. 

(v) Suitability to the needs and interests of the children of 
a particular age group. 

(vi) Consideration for the n 
within the group je 
average. 


he objectives of teaching Social Studies. 
al and social goals. 


eeds of children of all levels 
bright, average and below 
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(vii) Relationship with the previous knowledge of the 
children—based on physical and social environment. 

(viii) Accuracy of information. 

(ix) Up-to-dateness of information. 
(x) Authenticity of the source of information. 
(xi) Adequacy of content in respect of subject matter, 

(xii) Adequacy of content in respect of time allotted to the 
subject. 

(xiii) Conformity to the specific objectives of teaching Social 
Studies in the particular grade for which the textbook 
is meant. 

(xiv) Promotion of the central theme of the textbook, 


II. Suitable organization and presentation of content : 


Organization. 

(i) Arrangement of subject matter into lessons, units or 
chapters. 

(ii) Proper sequence of chapters. 

(iii) Logical development of content within the chapters, 

(iv) Convenient length of the chapters. 

(v) Homogeneity in the length of the various chapters of 
the same textbook. 


Presentation 


(i) Suitability to the approach adopted in the syllabus 
e.g. integrated or otherwise. 
(ii) Variety of styles. 
Gii) Easy to understand. 
(iv) Active involvement of the child. 
(v) Effective introduction of chapters. 
(vi) Logical development of ideas and generalisations. 
(vii) Suitable chapter-titles, 
(i) Brief, (ii) meaningful, (iii) interesting. 
(viii) Promotes the spirit of enquiry. 
(ix) Gradually leads the children from known to the un- 
known. 
(x) Use of examples from the local environment, 
(xi) Involves the children in doing some useful activity. 
(xii) Helps towards the flights of imagination. 
(xiii) Appropriate paragraphs. 
(xiv) Smooth development of the subject, 
(xvi) Use of illustrations. 
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IIl. Appropriate language 


[0] 
(ii) 
(iii) 
(iv) 
(v) 
(vi) 
(vii) 
(viii) 
(ix) 
(x) 


Suitable language. 

Correct language. 

Correct spelling. 

Simple and short sentences. 

Use of approved technical terms, 
Suitable explanation of technical terms. 
Effective communication. 

Consistency in spelling. 

Flow in language. 

Proper capitalisation. 


IV. Adequate and suitable Illustrations 


(i) 
(ii) 
(iii) 
(iv) 
(v) 
(vi) 
(vii) 
(viii) 
(ix) 
(x) 
(xi) 
(xii) 
(xiii) 
(xiv) 
(xv) 
(xvi) 
(xvii) 


Adequate in number. 

Purposefulness. 

Clarity. 

Relevance to the text. 

Appropriate placement. 

Accuracy. 

Variety. 

Colourfulness. 

Appropriate size. 

Authenticity, 

Help to make the text meaningful. 
Supplement the text. 

Appropriate captions. 

Provision of scales and keys in maps. 
Approval of maps by the Surveyor General. 
Promotion of national and social goals. 
Effective reproduction. 


V. Appropriate Exercises 


(i) 
(ii) 
(iii) 
(iv) 
(v) 


(vi) 


(vii) 


Variety. 

Adequate in number. 

Help to recapitualate important information. 
Suggestions for supplementary learning. 

Suitability for the students of different levels i.e. 
bright, average, and below average. 

Promotion of the spirit of enquiry. 

Close relationship between the main text of the chap- 
ters and the exercises, 
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(viii) Supplement and complement the main text of the 
chapters. 
(ix) Suggest activities which help towards better. under- 
standing of the text. 
(x) Promotion of skills related to the content. 
(xi) Suggest activities which foster desirable habits 
tudes and behaviour patterns, 
(xii) Help to evaluate the achievements of children, 


(xiii) Help the teacher in planning an effective programme 
of teaching Social Studies. 


, atti- 


C. Physical Aspect 
l Appropriate size of the textbook 


G) Suitable page size (experience favours crown quarto 
size—e.g. trimmed page—7}” x 91^), 
(ii) Suitable volume of the textbook, 


IL Suitable Printing 
Length of lines 


(i) Length of line is within the eye Span of the child 
(experience favours a line of 28 ems on crown quarto 
paper). 

(ii) Consistency in the length of lines throughout the text- 
book, 


Size of Margins 


(i) Help the eyes to focus on the printed area of the page. 

Gi) Save the reader from strain and difficulty while read- 
ing. 

(iii) Add to the aesthetic look of the page. 

(iv) Provide space to hold the book open. 

(v) Save the text-material from being covered or made 
dirty by. hands, 


(The favoured measurements of m 
Size are: Back margin—4 ems. 
Top margin—4 ems, Bottom marg 


argins for crown quarto 
Foredge margin—5l ems, 
in—5 ems, 


Type 
G) Type size Promotes readability, 


(ii) Use of a Variety of type sizes to distinguish, exercises 
from main text and so on, 
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Experience favours the use of the following type sizes for the main text. 


Class I II II IV V 


Type size: 
Text in English 24 pt. 18 pt. 14 pt. 12 pt. 12 pt. 


Text in Hindi 24 pt. 20 pt. 16 pt. 14 pt. 14 pt. 


The type sizes used for prelims and back pages, exercises and cap- 
tions, chapter titles and sub-headings should be different from the type 
size used for the main text. Chapter titles are generally printed in 
bigger size whereas the exercises and captions are printed in smaller 
size. 

(iii) Straight type face is selected. 

(iv) Chapter titles and sub-headings are printed in bold face. . 

(v) The main text is printed in white face. 

(vi) "Technical terms, proper names etc. are printed in a distinct type 
face different from the main text. 


Leading 
The pattern of leading is consistent throughout the textbook. 


Paper ~- 
(i) The quality of paper promotes readability. 
(ii) The paper is durable. 


II. Appropriate and attractive layout 

(i) The pages of the textbook look attractive. 

(ii) The size of the illustrations is proper. 

(iii) The placement of text and illustrations is proper. 
IV. Suitable and attractive cover-page 

(i) The cover page is attractive. 


(ii) The cover page is colourful. 
(iii) The cover page reflects the theme of the book. 


(iv) The cover page is durable. 
V. Suitable binding 


(i Binding is durable. 
(ii) “The book opens flat. 
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D Prelims and Back pages. 


“I. Title page : 
(i) The title is properly worded. 
(ii)... The type size used for the title page is bolder than the type 

size used for chapter headings. 


(iii) There is proper balance in the layout of the title page. 
IL The authors name is given. 
Uitmethescopynehteisupivene ee reru STE : 
IV. The year of print, price and the imprint line are given. 
V. Acknowledgements, if any, have been included. 
VI. Foreword or preface ag: i 

(i) Foreword or preface is included, 

(i). There are no mistakes in the preface. 


(ii) The type size used for the preface is smaller than the one 
used for the main text. 


VIL The table of content is correct. 
VIII. There are no mistakes in the glossary. 


m It is obvious from the above statement of criteria that there would 
be an element of overlapping between aspect ‘A’ and Aspect ‘B’. This 
need not perturb us in the case of Social Studies textbooks for two 
reasons: ea 
(i) Each item under aspect 'B' is not necessarily evaluated 
with reference to all the criteria stated under ‘A’, 
(ii) When a single element like the selection of content, is 
evaluated with reference to the objectives of teaching Social 
Studies or national and social goals, it does not cover all 
the aspects stated under the criteria for aspect ‘A’. Also 
the evaluation of individual aspects does not give a very 
accurate overall picture of the textbook with reference to 
purposes of the textbook. 


It is, therefore, essential to evaluate a Social Studies textbook with 
reference to the detailed criteria for each of the sub-heads such as 
the content, presentation, illustrations, language and exercises, and also 
evaluate the total book with reference to the criteria relating to the 
Purpose of the book stated under ‘A’. It may be suggested that per- 
haps it would be better to first evaluate the textbook against aspects B 
C and D and then in the end evaluate the total book against the cri- 
teria stated under aspect ‘A’. The total evaluation of the book would 
be the evaluation against all the aspects A, B, C and D put together. 
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The criteria may be used for purposes of selection of a textbook 
from among a number of textbooks or for revision and improvement 
of textbooks or for research. In the case of selection and research, 
the question of quantification of evidences becomes relevant. In other 
cases detailed notes, observations and experiences with regard to each 
item of criteria would be more relevant. i 

In the end, it may be reemphasized that the present statements of 
the evaluative criteria for textbooks in Social Studies are only sugges- 
tive in nature. These will be refined through the process of tryout and 
application. 


Procedures and Techniques of Textbook Evaluation 


d ES THE EVALUATIVE criteria do occupy a pivotal position in the 

scheme of textbook evaluation, cannot be over-emphasized. 
The more precisely and objectively are the criteria and their respec- 
tive components defined, the more pointed and deeper will be the level 
of evaluation. This realization leads us to the understanding that a 
textbook may be evaluated at more than one level of depth and spe- 
cificity. The continuum of specificity for the terms used in the eva- 
luative criteria may range from the most crude to the most critical 
analysis of the minutest details. Correspondingly, the evaluator's ver- 
dict about the different aspects of a textbook may also lie along a 
similar continuum running from the crudest to the most critical and 
explicit. "The evaluator's judgement may, for instance, range from 
what may be a hasty, subjective remark about the size and printing 
of a book to what may be termed an objective judgement on the 
‘readability aspect’ of the book supported by scientific evidence of 
several years of research. At what level of depth and specificity, a 
given textbook should be evaluated, is largely determined by the pur- 
poses of evaluation, the limitations of time and resources available and 
above all the competence of the evaluator. 

It is, however, not enough to lay down the detailed evaluative 
criteria alone. What is more important is that various terms used to 
describe the criteria and their respective components should be defined 
in as precise, explicit and objective a manner as possible. This is a task 
which defies handy solution and therefore some compromises will have 
to be made. 

Once the evaluative criteria have been detailed, the terms used to 
describe the criteria have been adequately defined and the desired 
level of spcificity has been decided, the evaluator is required to choose 
and follow a definite approach to evaluation, b 

Broadly speaking, there may be two major approaches to text- 
book evaluation. These are: Rational or Logical and Empirical or 
Experimental. Each of these approaches may employ various techni- 
ques and procedures for evaluating a given textbook in Social Studies. 
The questions as to which technique to employ and which procedure 
to follow in a particular situation are again determined largely by the 
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purposes intended to be achieved as well as the time and resources 
available. Obviously, therefore, the choice of a technique or a proce- 
dure of evaluation will vary from situation to situation. If a particu- 
lar technique is suited to evaluate a textbook at the manuscript stage, 
the other may be usefully employed to evaluate and improve a text- 
book at the revision stage. Still another technique may prove useful 
if it is proposed to evaluate textbooks for selection purposes. In con- 5 
clusion, however, it may, be said that, with a difference of degree and 
not of kind, all techniques and procedures of evaluation converge to 
pin-point the strengths and weaknesses of textbooks in different sub- 
jects and from various points of view. They also tend to suggest the 
ways and means to improve upon the textbooks by ridding them of 
their deficiencies and lacunae, if any. 

We may now pass on to describe at some length the important 
evaluation techniques and procedures for the guidance of evaluators 
who will find them useful irrespective of the approach they follow to 
evaluate textbooks. These techniques and procedures are of special 
importance to those who happen to evaluate textbooks in Social Stu- 
dies for elementary grades, although, with some modifications, these 
may be employed with equal ease and identical expectations, for eva- 
luating textbooks for higher grades as well as textbooks in other sub- 
jects. For convenience, these are discussed under the two major 
approaches to evaluation, 


LOGICAL OR RATIONAL APPROACH 


The processes and principles involved in the preparation of Social 
Studies textbooks have been detailed in the first part of this brochure. 
Besides suggesting some guidelines and procedures to be followed by 
textbook writers, these basic principles provide us with a logical frame 
work which can be conveniently used as a sound rationale, a standard , 
or a yardstick against which to adjudge the final product, i.e. the text- 
book. 

The logical approach to textbook evaluation concentrates on 
what may be called a careful analysis of the textbook in the light of 


' the rationale that has gone into the making of the textbook. This 


approach is based on the assumption that there is likely to be a gap 
between what is ideally desired and what is achieved in practice. The 
exhaustive list of the criteria discussed in the foregoing pages is just 
one way of stating the rationale for evaluation in an orderly manner. 
At what level of depth the various aspects of the evaluative rationale 
or the criteria be specified is a matter of the evaluator’s choice. At a 
high level of specificity, the evaluator may go. if he so desires, for 
quantification of his judgements. 
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In the main, the rational approach to textbook evaluation insists 
on the need to study, analyse and criticise textbooks against a set of 
well-defined and well-accepted criteria in as objective a manner as 
possible: However, it does leave scope for differences of opinion 
among evaluators whose individual judgements, though seemingly 
quite logical and rational, are bound to be fraught with some amount 
of subjectivity and personal biases. 


As the name itself suggests, the logical ‘or rational approach to 
textbook evaluation is based on arguments and reasoning. It exclu- 
des the use of the experimental method which requires the evaluator 
to go to the field, tryout and collect empirical evidences to prove or 
disprove a hypothesis or a set of hypotheses about one or more aspects 
of the textbook under evaluation. The rational approach, when used 
by textbook evaluators, results in a sort of textbook 'review' or a de- 
tailed ‘critique’ chiefly based on the experience, insightful thinking 
and logical judgement of the evaluator who consciously or uncons- 
ciously follows some evaluative criteria. 


Evaluators, who happen to adopt logical approach to textbook 
evaluation, may employ a number of techniques and procedures for 
evaluating textbooks. Some of these techniques and procedures are 


discussed here with special reference to textbooks in Social Studies for 
elementary grades: 


THE REVIEW TECHNIQUE 


Review is a very common technique of book evaluation. Textbook 
evaluators have also used this technique more frequently than any other. 
When employed to evaluate textbooks in Social Studies, this technique 
follows the rational approach and results in a quick evaluation report 
of the book or the manuscript whichever is under review. 

The technique of review involves. a careful detailed study of the 
textbook by one person or more from different angles. It may be 
confined to a single element or may- be so comprehensive as to en- 
compass the textbook in its entirety. Also, it may be either quite 
atomistic in nature or it may be synthetic or gestalt view of the text- 
book. The significant point to consider is that a reviewer's observa- 
tions and judgements regarding the different aspects of a given text- 
book are mainly based on his personal experience and insight. He 
may or may not be able to give convincing arguments in support of 
his comments which, in most cases, may carry varying degree of sub- 
jectivity and personal bias, thus rendering the evaluation report un- 
reliable to some extent. 


But, here again, as in the case of other technical activities, the 
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secret of maximizing reliability of the review findings lies in seeking 
the services of most competent and experienced reviewers. 


Procedure : Textbook review is a highly specialised activity and only 
persons with sufficient knowledge and competence in the area of writing 
and evaluating textbooks should be entrusted with such responsibility. 
This can go a long way in helping to get the most out of a reviewer's 
comments. 

However, in view of the special nature of the subject of Social 
Studies, more than one reviewer may be requested to scrutinize the 
different portions of the text. The reviewers may be asked to review, 
the entire textbook as a whole also. For a systematic evaluation, it 
is advisable to insist upon the reviewers to evaluate the book against 
a set of evaluative criteria laid down in advance. 4 

What is more important in this context is that a reviewer should 
not end up with a report which either mentions only the strong points 
of the book or enumerates only the mistakes and dificiencies of the 
text. Even a teview-report highlighting both strong and weak points 
of the book will be incomplete, unless it gives constructive suggestions 
for the improvement of the book or the manuscript under review. 

A textbook may be reviewed at a slighty higher level of specifi- 
city, as is generally needed when textbooks are proposed to be eva- 
luated for selection purposes. In all such cases where a greater degree 
of depth is desired, the reviewer may be asked to quantify his judg- 
ments regarding the different aspects of the book. Such a quantifica- 
tion, whether by giving numerical scores or by assigning grades, will 
enable the reviewer to pass a relative judgment on the textbooks he ` 
has reviewed. It is implied that the reviewer, while assigning .scores 
or grades, will be guided by the scheme of weightage assigned earlier 
to the different aspects of the textbook. 

For research purposes, it may become necessary to obtain a very 
high degree of reliability for the review report of a particular text- 
book. One convenient procedure to ensure the optimum degree or 
extent of reliability is to have the textbook reviewed by more than one 
reviewer and thus obtain “inter-reviewer-reliability” for different as- 
pects of the ‘book. Another method is to subject the texthook to 
other techniques of evaluation and then compare the results. It will 
be interesting to analyse and interpret the findings arrived at through 
different techniques, particularly when the results obtained through diffe- 
rent techniques tend not to coincide or are diametrically opposed. 


TEACHER-PUPIL-OPINION-ANALYSIS TECHNIQUE 
Teachers and their pupils are the actual users of textbooks. They 
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form the real clientele whose comments and reactions, however crude 
and unrefined, can serve as a beacon to the planners, writers and eva- 
luators of textbooks. In fact, perhaps, no other person can react in 
more objective and forthright a manner than the teachers who actually 
teach the textbooks and the students to whom the textbooks are 
directly addressed. It is, therefore, of great importance to know as to 
how teachers and pupils react to the textbooks and all that has gone 
into them, 

The comments and opinions of these two main categories of text- 
book users may be obtained through pooling their first hand experien- 
ces, observations and reactions. The data may then be subjected to 
thorough analysis and scrutiny to know the suitability or otherwise of 
a given textbook after it has been in use for some time. This technique 
of evaluation may be called the Teacher-Pupil-Opinion-Analysis 
Technique. 

This technique also follows the rational approach to text- 
book evaluation, but helps to provide a more objective view of 
how. a textbook has been received by the teachers and the pupils in 
schools. The major purpose of this evaluation technique is to ascer- 
tain the quality of a textbook with regard to its suitability for and 
usability by the teachers and the pupils, and then suggest specific 
guidelines to bring about the improvements, wherever necessary. 

Procedure: The Teacher-Pupil-Opinion-Analysis Technique is 
generally used to evaluate textbooks mainly for improvement and 
revision purposes. It may be employed after a textbook or a series 
has been in use in school for some time. Before the existing text- 
books are revised and reprinted for further use, experiences and 
observations of teachers and pupils are invited, pooled, and analysed 
to locate the pertinently weak and deficient Spots in the books. Suit- 
able sampling procedures will have to be adopted and specific tools 
will have to be constructed for the collection of the required data. 

The exact procedures and tools for the collection and analysis of 
data will vary from situation to situation. However, the following 
steps can serve as guidelines: 

(i) Identifying the pertinent portions of the textbook about which 
reactions of teachers and students could be obtained, such 
as language comprehension and vocabulary problems, illus- 
trations, exercises, type-size, page-size, printing, cover-page, 
get-up, binding, durability etc, etc, 

(ii) Constructing the relevant tools for the collection of data. 
(These tools will vary from situation to Situation such as. 
questionaires, opinionaires, interview schedules, checklists 
etc. both for teachers and pupils). 
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sis technique’ for a variety of purposes. 
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(iii Collecting data from the field either through post or through 
personal interviews. This will include the application of 
suitable sampling procedures. 

(iv) Analysing data, interpreting results and preparing evalua- 
tion reports for the use of those responsible for the revision 
of the book. 

If it is desired to apply this technique for research purposes, a 
suitable ex-post-facto design of research may be developed. The rele- 
vant data may be collected in respect of the aspects under evaluation 
and may be subjected to statistical treatment, if necessary. The find- 
ings may be used as feedback for revision of textbooks. 


THE CONTENT ANALYSIS TECHNIQUE 


In textbooks, content occupies the central position. The illustra- 
tions, the exercises, or the main body of the text—all constitute the 
content. Now, whatever be the purpose or technique of evaluation, it 
is perhaps the content which is the focus of attention each time we 
evaluate a textbook. When an evaluator says that a particular book 
does not conform to the syllabus, or it is too lengthy for the children, 
or a particular lesson will go over the heads of the readers, or the 
illustrations do not go side by side with the text, what he has done in 
each case is the analysis of the content in a particular way and from a 


. particular angle. Irrespective of the method adopted, he has formed his 


opinion on the basis of the examination of the content in each case. 

All our judgments about a textbook, in fact, cluster round the 
content in one way or the other. Content analysis, is therefore, basic 
to all textbook evaluation. However, the term ‘content analysis’ has been 
used in its narrowest sense, here. 

Content analysis, when conducted scientifically and systematically, 
can result in an objective and quantitative evaluation of the given 
content, may be, of textbooks. If it is desired to evaluate textbook con- 
tent at a greater depth, so as to solve some controversy or for research 
purposes, the technique of content analysis may be employed to describe 
the various facets of the content, The important point to remember 
about content analysis is that all analysts should arrive at the same 
results after they have separately analysed the given content. 

The content of a textbook may be analysed through ‘content analy- 
It may, for example, be analys- 
ed to find out whether the content corresponds to the quantum of 
knowledge to be gained, the skills to be mastered and the attitudes to 
be acquired by the learners as envisaged in the syllabus, whether ue 
knowledge provided is adequate, and whether the content has unity 
and coherence. It may also be analysed to know the values communi- 
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cated both explicitly and implicitly and to discover stylistic features in 

content. This technique can also be used to audit the textbook content 

against objectives, that is, to evaluate the consonance 6f the content with 
such objectives as democracy, patriotism pride for national heritage 
and the like, : 

The overall purpose of the textbook can also be assessed by analys- 
ing the weightage, in terms of space, i.e. pages devoted to text, illustra- 
tions and exercises; or the frequency allotted by the author to discrete 
ideas in different units, 

Procedure: The exact procedures for content analysis will vary 
with the purposes to be achieved. However, some important com- 
mon steps may be given here for the general guidance of those who wish 
to evaluate a textbook or parts of a textbook through the content 
analysis technique : 

() Unit of Analysis: Quantification is the core of Content analy- 
sis. Different elements of the content need, therefore, be quan- 
tified. Firstly, the evaluator may determine as to what record- 

ing unit of analysis he will have. He may decide to have 

the word, the sentence, or the paragraph, or the theme, or the 
character as his recording unit. He may also decide to have a 
“context unit’ ie. the largest body of the content which is 
examined in characterizing a recording unit. To give an 
illustration, an analyst may have the sentence as the recording 
unit and the paragraph as the context unit, or the theme as 
the recording unit and the paragraph as the context unit. 
In some cases, chatacter may form a useful recording unit. 
In the case of Social Studies textbooks, the theme may be the 
most useful recording unit. To assess the suitability of the 
content with regard to the potential of the content for com- 
municating values, the ‘word’ will be found to be a convenient 
unit, because the undertones of the words may be most effec- 
tive instruments for measuring communication of values. Fre- 
quency of words, specially adjectives, is also an important 
index for the communication of values. : 

(ii) Schedule for Analysis: For purposes of content analysis, the 
level of treatment, sequence of the matter, its difficulty level, 
language and style are all relevent categories. Suitable Schedules 
for analysis will have to be devised in view of the specific 
purposes of analysis. A single schedule cannot serve the re- 
quirements of different categories of content analysis. The 
specimen analysis schedule given in this chapter will serve as 
a guideline for those who wish to undertake c 


ontent analysis 
of a textbook. d 
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- After developing the schedule à two-dimensional chart will have 

to be prepared. On one side, different categories proposed for the 

schedule will have to be specified, while on the other, signs will have 

to be indicated with reference to presentation, illustrations and exer- 
cises, etc. etc. - errs 

The specimen analysis schedule which appears in this chapter 
describes in brief the process of analysing the content of a textbook 
lesson. It is hoped, it will serve as a guideline to the textbook evalua- 
tors who are expected-to-devise their: own-schedules in view of the 
purposes they want to achieve through the technique of content 
analysis. 

After tabulating and quantifying the results, the evaluator will 
prepare a brief report about conclusions derived and the suggestions 
for the improvement of the text. 

Since contént analysis is a laborious and time-consuming tech- 


nique it should not be used indiscriminately. It should be used only 


when it is absolutely necessary and no other suitable and easier 
method is possible or available. This technique can, however, be 
usefully employed to determine as to how far the book contributes to 
the development of desirable attitudes like democratic habits, co-opera- 
tion, religious tolerance or to determine the coverage of the knowledge 


relating to different aspects of life or to determine the contribution of 


the textbook towards the development of desirable skills like map and 
chart reading, collecting and presenting materials. 


A specimen content Analysis Schedule 


To illustrate the use of the content analysis technique for evaluat- 
ing textbook content, we present here a specimen content analysis 
schedule. This schedule is devised to analyse the content of X hypo- 
thetical lesson on the life of the people in a State or Union erritory 

ia. It attempts to analyse the supposed content with a view to 
i ek he coverage of the different aspects of the life of the people 
mr hapter under analysis. The items included under the 
aa ik 7 2 e, skills and attitudes are listed arbitrarily and do 
aspects PE final except illustrating a likely format for a 
s: analysis schedule. Similarly, the tallies‘ Vin pé dye 
in the content column of the SE a rag on the conten a 

i i jal $ jes tex! 3 

poe i ipei eer analysis schedule will ae 
be saree b view of the objectives set by bs E d pase 
final analysis schedule once prepared, the procedures 


i ing and i ing the 
and recording the content and scoring, analysing and interpreting 


data should. be such.that utmost objectivity is ensured. 
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A SPECIMEN CONTENT ANALYSIS SCHEDULE FOR EVALUATING 
CONTENT OF SOCIAL STUDIES TEXTBOOKS 


(Based on a hypothetical lesson on the life of thc people in a State) 


OBJECTIVES | COTNENT 


Text |Illustrations| Exercises 


A. Knowledge of facts | 


1. Geographical setting of the State with | | | 
reference to: | | 


(a) Location 
(i) in the country | | 
(ii) With reference to other States vy Vv 
(iii) With reference to other Countries y 


(b) Extent with respect to size j 4 


(c) Physical features 
(i) Mountains & hills v EI 

(i) Rivers y 4 

(iii) Land forms | | 
Costal plain | | 

Rocky | 

Marshy 4 


(d) Climate | | 
(i) Rain fall | | 
(ii) Temperature | 


(e) Vegetation and Animal Life | 
(i) Forests 
(ii) Main trees 
(iii) Forest products 
(iv) Wild animals 


(f) Main crops. 


(g) Main minerals | 


Ce ee 3 
<= 


2. Knowledge of the way of life of people 
with reference to: 


(a) Types of houses | | 
(i) Flat roofs | | 
(ii) Sloping roofs | 
(iii) Building material 


(6) Food | | | 
"' (i) Staple food | | | 
(ii) Special food preparation v j 


(c) Clothes i 
(i) Special dress y | v 
(ii) Special style if any | Y 


"y 
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OBJECTIVES 


(d) Language 
(i) Regional 
(ii) Hindi 
(iii) Any other 


(e) Occupations 
(i) Farming 
(ii) Mining 
(iii) Important industries 
(iv) Sheep rearing 
| (v) Dairy farming 
| (vi) Handicrafts 
(vii) Any other 


(f) Transport & Communication 


(i) Rail 
(ii) Road 
(iii) Air 
| (iv) Water 

(v) Animal 


3. Cultural heritage 


(a) Places of Interest 
(i) Historical 
(ii) Religious , 

(iii) Geographical 


(b) Social 


(i) Fairs & Festivals 
(ii) Folk dances 


B. Skills 


(i) Map reading 

(ii) Map making 

(iii) Understanding relationship 
between facts. 

| (iv) Making comparison 

| (v) Drawing inferences 

(vi) Collecting & Presenting 
material & information 


C. Attitudes 


(i) Religious tolerance 
(ii) Co-operation ; 
(iii) Appreciation for rural life 


| (iv) Respect for the people of 


different regions 

(v) Appreciation for modern 
developments in science and 
technology 


4 £222 


CONTENT 


Illustrations 


Exercises 
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Description 


_. Left hand column in the schedule shows the Objectives in terms of 
knowledge, skills and attitudes. These ob 


jectives have been divided into 
sub-points, Right hand column for "content" has-been divided into-three- 


parts namely text, illustrations and exercises. In a textbook, illustrations 
and exercises are a part of the content. It is immaterial whether a 
particular fact is communicated through text or illustration or exercise. 

The sentence has been taken as the recording unit, As we go 
through the lesson sentence by sentence, we place tallies against the item 
for which the sentence stands, Here, it is possible that an item may 


get a tally against text only or in all the places i.e. text, illustrations and 
exercises. 


Scoring 


Each item appearing under objectives has been assigned a score 
of one. Therefore, the ideal score for a Particular objective would be 
the sum of all the items under that Particular objective. Each tally 
indicates one score. So, actual counting gives the score. Where an item 
gets tallies against text, illustrations and exercises, it should be given 
one score, for all the three are a part of the content. 

The results of the content analysis of the hypothetical lesson analy- 
sed in this chapter have been shown below, both in the tabular form 
as well in graphic form, It may be noted that it is not necessary to use 
both these media of reporting the results. Any one of these may be 
chosen. 


TABLE I 


Showing scores for the coverage of different aspects of knowledge. 


wee OE MI nee mulos 
Aspects of 


Maximum Actual Score Percentage 
knowledge Score 
SS e S a 
1- Geographical 17 12 71 
setting of 
the State 
2. Life *of the 2 9 4l 
people 
3. Cultural 5 4 80 
heritage 


i. 77 01 NCC CA ES Dac mum a c 
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TABLE II 
Showing scores for the coverage of different objectives. 
PIN M NET E El 
OBJECTIVES Maximum Actual Score Percentage 
Score 
Lol... UMEN qm t nera i NUS A ALT IE 
1. Knowledge 44 ` 25 57 
of facts 
2. Skills 6 1 17 
3. Attitudes 5 1 20 
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Figure II 


PERCENTAGES 


KNOWLEDGE OF FACTS SKILLS 


ATTITUDES 


Inferprefation wA ga ee lee Aat. RC DAR 


Table I shows the scores for the coverage of different aspects of 
knowledge against geographical setting, life of people and cultural heri- 
tage. In column two maximum score for each aspect is indicated. 
Column three gives the obtained or raw score for different aspects, 
whereas in the last column the raw scores converted into percentages 
are recorded. 


The curve shown in Figure I is based on the data shown in Table 1. 
It presents the results in a graphic form. It is obvious from the curve, 
as also from the table, that the content of the chapter lays more empha- 
sis on the aspects pertaining to cultural heritage and geographical set- 
ting of the State than on the life of people as such, although, broadly 
speaking, the former two aspects are also a part of life of the people. 

Table If shows the scores for coverage of different -objectives 
—knowledge, skills and attitudes—supposed to underlie the ‘chapter. 
Here again, as in Table 1, maximum and obtained scores are given. 
The obtained or raw scores are converted into percentages and shown 
in the last column. The curve that appears in Figure I is a graphic 
representation of data shown in Table IL. At a glance, it tells us that 
more emphasis has been laid on knowledge objectives than on skills 
and attitudes in the lesson. 
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EMPIRICAL OR EXPERIMENTAL APPROACH 


As mentioned elsewhere in this brochure, textbooks are carefully 
designed to influence the learners in different areas and to help them 
grow smoothly towards certain prestated educational goals. A Social 
Studies textbook, for example, is expected to influence the pupils in the 
cognitive area by adding to their fund of functional knowledge. It is 
also expected to influence them in the affective area by ‘contributing 
towards the promotion of desirable habits, skills, attitudes and appre- 
ciations. Such a wide view leads a textbook evaluator to concentrate 
on what may be called the evaluation of textbooks in terms of what they 
actually do to the learners. 


No matter how good a textbook in its qualitative and production 
aspects, the suitability and ultimate worth.of a textbook can be rightly 
determined on the basis of how perfectly it satisfies the all-pervasive 
criterion, that is, the realization of the set educational objectives, Any 
evaluation of a textbook will, therefore, be incomplete if it does not 
include the evaluation of the end-product. In other words, the real 
worth of a textbook could be known only if the growth and achievement 
of pupils, after they have used a textbook or a series of textbooks and 
other educational materials for a specific period of time, were evaluated 
scientifically and with precision. This is what precisely goes in the 
name of *Empirical Approach" to textbook evaluation. 


Unlike the rational approach, the empirical approach insists on an 
actual tryout of the textbook in a natural setting. It is guided strictly 
by the empirical evidences gathered during the course of tryout in the 
field, and leaves no scope for subjectivity or biases. It goes without 
saying that an evaluation technique employing empirical approach will, 
of necessity, be spread over several months of careful planning, actual 
classroom teaching and observation. However, empirical approach 
applied to textbook evaluation, may or may not follow a rigorous expe- 
rimental design. But, if it does, two matched groups of pupils, control 
and experimental, will have to be taken up. Else, if it is desired to 
involve the teachers to contribute to the improvement of the textbooks, 
a more convenient procedure based on action research technique may 


be adopted. 

Empirical approach may be used for evaluating textbooks both 
at the manuscript stage as well as at the revision stage. It is, however, 
best employed for theorizing and research purposes. Some of the im- 
portant techniques which fall under this approach may be briefly dis- 
* cussed here with special reference to the evaluation of textbooks in 


Social Studies for elementary grades. 
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RIGOROUS EXPERIMENTAL DESIGN TECHNIQUE 


For empirical evaluation through this technique, a rigorous experi- 
mental design is to be employed in view of the objectives intended to be 
achieved through the use of a given textbook. The various aspects of the 
textbook to be evaluated through the experiment must be precisely 
defined. In. view of the time, money, labour and personnel involved in 
carrying out this type of rigorous evaluation, great care must be taken. 
This technique should be employed only when it is absolutely essential. 
The experimental design should not be too ambitious. 

Procedure: Textbook evaluation based on rigid experimental 
design technique will generally require two groups of children and 
teachers, and will cover the following steps :— 


Step I 


Matching Groups of Children with respect to the following 
1. Age and grade. 

2. Socio-economic background—(rural or urban). 

3. Level of educational achievement in general. 
4. 


Level of achievement in Social Studies, 
Step II 


Matching Teachers with respect to the following 
Qualifications. 

Experience of Teaching Social Studies, 
"Teaching style. 

Age. 

Sex. 


Ota bh Dur 


Socio-economic background, ý 


Note: Two different schools with two different teachers will 


be selected. The evaluator will work as coordinator 
throughout the experiment. 


Step III 
Introducing the experimental variable i.e. the Textbook 
Step IV j 


Observing the expected outcomes as a result of the u 


De se of the 
textbook and maintaining relevant records i 
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Given below are a few examples of the aspects which may be 
evaluated through the experiment. 


Aspects to be evaluated Tools for evaluation 


1. Whether the students have Achievement Tests 
gained the knowledge and 
the related skills as expect- 
ed according to the pur- 
poses. 
2. Whether the students have Observation 
developed the expected 
habits, attitudes and social 
skills, 
3. Whether the students use the Observation 
knowledge in other 
contexts and read more 
from other books on 
similar topics. 


Note: Similar items could be framed depending on the text- 
book used, the age group for which it is used, and the 
purposes stated in the syllabus. 


Step V 


Analysing data and drawing conclusions 


ACTION RESEARCH DESIGN TECHNIQUE 

This technique of textbook evaluation does not require a very rigid 
experimental design to follow, and is therefore, more convenient and 
practicable. If this technique is adopted, several aspects of a textbook 
can be concurrently evaluated in one or more schools at the same time. 
The evaluator, using this technique, is at liberty to evaluate the text- 
book as a whole or a few aspects or a single specified area. Similarly he 
can also use it for arriving at valid conclusions regarding the achieva- 
bility or otherwise of the curriculum objectives established for a parti- 
cular stage. This technique may thus be used not only to evaluate the 
textbooks and other instructional materials, but also to evaluate the 


total curriculum. 
The findings of Action Research are generally valid for a given 


situation. In the case of textbook evaluation this limitation can be over- 
come. Evaluation of a textbook, through ‘Action Research Design 
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Technique’ may- be taken up concurrently in a number of school situa- 


tions. A rational pooling of the findings in different situations will give 
reliable results. - 


Procedure: The entire scheme may roughly consist of the follow- 
ing major steps: i : t I f 


Step I 


Identifying the aspects or areas (cognitive, affective and psy- 
.chomotor) which the textbooks and other educational-mate 
rials under evaluation are designed to influence, °° 


Step II 


Placing the ultimate educational objectives listed by curricu- 
lum planners, textbook writers and teachers on a suitable con- 
tinuum, 


Step III 


Establishing specific goals contemplated to be achieved 
through the use of the textbooks and other materials under 
evaluation. i 


Step IV 


Selecting and pretesting groups of pupils before actual experi- 
mentation. * gu 


Step V 


Teaching the selected groups with the textbooks and other 
educational materials under study over a specific period of 
time say, a year or more..(This step will include orientation 


of teachers and selection and development of necessary mate- 
rials for the use of teachers). 


'Steps VI 
Collecting relevant data through tests and observation re- 
cords and finally retesting the groups against the stated goals; 
‘Steps VII TU i t 
Interpreting results and drawing final conclusions regarding : 


(i) Realization of established Specific goals, 


ii). Worth and suitability of-textbooks and other educational 
miaterials used. _ um d i 


R, 
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(iii) Usability of the tools and techniques employed’ in the 
evaluation of textbooks and other materials. 


THE TRYOUT TECHNIQUE 


The technique of tryout is a simple evaluation technique based 
on the principles of empirical approach. It is generally used to 
evaluate textbook manuscripts at the pre-production stage. It may 
also be used to improve textbooks before the revision stage. When 
employed at the pre-production stage, this technique involves the 
try out of the.entire manuscript or a part of the manuscript in the actual 
classroom setting. The major purpose behind this technique is to ascer- 
tain the suitability of the text material in the practical situation. It 
attempts to locate the difficulties of the pupils with regard to language; 
vocabulary, comprehension, readability and the like. Though expen- 
sive, time-consuming and rather uncommon in our country, the practice 
of evaluating the worth and suitability of the textbook manuscripts 
through actual classroom tryout should form an essential part of every 
textbook programme, particularly for the elementary classes. 

The tryout technique not only helps to improve upon the manu- 
script or the textbook, but also goes a long way in guiding the authors 
who often tend to overestimate or underestimate the children. It is, 
in fact, one way of developing good authors of textbooks in various 
school subjects. : 

Tryout technique has a special significance for textbook research. 
For example, researchers interested in evolving effective styles of pre- 
sentation, drawing effective illustrations, evolving suitable layout designs 
or adopting suitable type-size for printing the textbooks, will find ‘try- 
out’ a handy and useful technique. 

Procedure: Evaluation of textbooks in Social Studies may be 
undertaken through the technique of actual tryout in the classroom. 
This technique is of immense use in locating the language and compre- 
hension difficulties of the children. Whether employed at the manu- 
script preparation stage, or at the revision stage, tryout should, as a 
rule, be undertaken in the schools where the textbooks are proposed 
to be used after preparation or revision. 

For tryout purposes ‘trial editions’ of textbooks may be brought 
out in limited numbers, before the textbooks are finally printed on a 
mass scale. If this is not possible, mimeographed copies of the manu- 
script, with rough sketches of illustrations and maps, may also serve 
the purpose to a limited extent. The author, in collaboration with 
teachers and others, may chalk out a systematic plan for tryout and 
derately manageable sample of schools. It is always 


may select a mo l : 
T short orientation course for teachers before 


desirable to organize a 
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launching a tryout programme. It will ensure a smooth and systematic 
functioning of the scheme. 

The teachers involved in the try out may be asked to collect rele- 
vant information regarding the, various aspects of the book. For this 
purpose, a simple tool will have to be prepared in advance. The teachers 
will record their experiences, observations and reactions with the help 
of this tool. 

The author should scrutinize and examine carefully the evidences 
collected by teachers. Observations made by pupils and recorded by 
teachers should be specially looked into. These will help him immensely 
in revising or altering his text at places where necessary. 

Sometimes, two parallel series of textbooks written by different 
authors are published and tried out in schools under similar conditions. 
In such cases, it is possible to workout a suitable research design and 


make a comparative investigation into the various aspects of parallel 
series. ` 


|- 


Tools for Evaluating Social Studies Textbooks 


A variety of tools can be used for purposes of evaluating text- 
books. The selection of the appropriate tool depends upon the pur- 
pose of evaluating a textbook. Some tools particularly relevant to 
the evaluation of Social Studies textbooks for elementary grades are 
given in this chapter. All of these tools are only suggestive in nature. 
These may be duly modified with reference to the purpose of evalua- 
tion and the time available. It may also be mentioned here that these | 
suggested tools need be tested and further refined through actual use. 
In due course it may be possible to even standardise some of the 
tools. 


COMPREHENSIVE EVALUATION PROFORMA FOR SOCIAL 
STUDIES TEXTBOOKS FOR ELEMENTARY GRADES 


The proforma is intended to be used for the following main pur- 
poses : 

(a) Selection of a good textbook. 

(b) Revision and improvement of a textbook. 


Use of the Proforma for selection of a good textbook 


It has been repeatedly emphasized in this brochure that the eva- 
luation of a Social Studies textbook must be done with reference to 
the physical aspect as well as academic aspect separately and also 
with reference to the total purpose of the book. The first column 
in the proforma lists the three broad aspects for which the book should 
be evluated i.e. the physical aspect, the academic aspect and the over- 
all purpose of the textbook. 

The second column states broadly the important criteria for the 
evaluation of each of the three aspects. The third column further 
details out the criteria for each of the broad criteria stated in column 
two. If the evaluator has a very limited time at his disposal, he may 
like to evaluate the textbook only with respect to the broad criteria. 
He may or may not tick (4) or cross (x) against each of the detailed 
criteria suggested in column three. He may, however, bear the detailed 
criteria in mind while checking against the broad criteria. ‘Yes’ in the 
fourth column implies the fulfilment of the given criterion by the text- 
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book under evaluation. It may be indicated through a tick (4). ‘No’ 
in column five stands for the non-fulfilment of a criterion in the given 
textbook. It may be indicated through a cross (x). The ticks and 
crosses for a textbook against the broad criteria will help in forming 
a judgment about the strengths and weaknesses of a textbook. If how- 
ever, time permiis, an evaluator may tick and cross with respect to 
each of the detailed criteria and thus form a more reliable and objec- 
tive judgment about the textbook, 

The selection of a textbook assumes the existence of more than 
one textbook. Therefore, in the context of selection of textbooks, 
ratings may also be quite necessary. Although no special column has 
been provided in the given proforma, ratings may be done on a five- 
point scale with Tespect to the three broad aspects of evaluation. The 
ratings will of course be based on the judgment arrived at through 
checking against the detailed criteria, Ratings can help in providing 


a comparative view of the profiles of the textbooks under reference 
for selection. 

It may be relevant to emphasize here that in 
textbooks no compromises are possible 
textbook is concerned. The textbook to 
a first rate textbook. Therefore, evaluat 
include measurement of the quality of a 
tions for improvement before the textboo 


the case of 
as far as the quality of the 
be used for children must be 
ion for selection should also 
textbook as well as sugges- 
k is actually used. 


observations or evidences in sup- 
omments of the evaluators 
and improvement. 


ke 
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COMPREHENSIVE EVALUATION PROFORMA FOR SOCIAL STUDIES 


TEXTBOOKS FOR ELEMENTARY GRADES 


| | 

Aspects | Broad Criteria | Detailed Criteria | Yes | No. 
| | 
| 


(4) [69 


| 


Comments 
If any 


PHYSICAL 


Appropriate size 
of the textbook 


Suitable printing 


Appropriate _ and 


attractive layout . ` 


Suitable and attr 
ctive cover page. 


4. 


T 


; Reflects the 


. Suitable page 


size 


. Suitable 


volume of the 
textbook 


Length of line 
Consistency in 
the length of 
lines through 
out the text- 


book. 

. Suitable mar- 
gins 
Suitable type 
size 

. Appropriate 
leading 
between words 


between lines 
between words 
and illustra- 
tions 


. Consistency in 


leading 
throughout the 
book 

Suitable paper 


. Attractive look 


ofthe pages 


. Proper size of 


the illustrations 


. Proper  place- 


ment of text and 
illustrations 


Attractive v 


theme of the 
book 
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Aspects 


Broad Criteria 


Detailed Criteria | Yes 


(4) 


No. 


(x) 


‘Comments 
If any 


ACADEMIC 


Suitable binding 


Appropriate Selec- 
tion of content 


Accuracy and 
up-to-dateness of 
content 


4. 


ES 


SO 


Durable 


. Binding. is dur- 


able 


. The book opens 
flat 


. Correspondance 


with the outline 
suggested in the 
syllabus 


. Relevance to 


the objectives 
of teaching 
Social Studies 


. Conformity to 


specific objec- 
tives of teaching 
Social Studies in 
the particular 
gradefor which 
the textbook is 
meant 


. Relevance to 


the — national 
and social goals 


- Promotion of 


moral values 


. Suitability to 


the needs and 
interests of the 
children 


- Consideration 


for the needs of. 
children of aH 
levels within the 
group 
Relationship 
with the previous 
knowledge of 
children. 
Promotion of 
the central 
eme of the 
textbook 


Accuracy of in- 
formation 
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Aspects Broad Creteria Detailed Criteria | Yes | No |Comments 
. (4)| (x) | ifany 
| 


ee SS MM 


2. Authenticity of 
the source of 
information 

Adequacy of: 
content 

1. Adequate in 
respect of time 

ps allotted to the 
í subject. 


Suitable organisa- 
tion of content 


1. Arrangement of 
subject matter 
into suitable 
lessons, units 
or chapters. 

2. Proper sequence 
of chapters 

3. Logical deve- 
lopment of con- 
tent within the 
chapters 

4. Covenient length 

of chapters 

Homogeneity in 

the length of 

chapters of the 
book 


\ 


f^ 


| Suitable presenta- 
tion of content 


1. Suitable to the 
approach adop- 
ted inthe sylla- 


bus. 
2, Variety of styles 
3. Easy to under- 
stand 
Active involve- 
ment of the 
child 
5, Effective intro- 
duction of 
chapters 


E 


6. Logical . deve- 
Jopment of 
ideasand gene- 
ralisations. > 
£z ; 7. Suitable chap- 
ter-titles 


— Meaningful 
— Interesting 
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i TR x f 

Broad Criteria Detailed Criteria Yes | 0- Comments 

- Aspects i r | - KED (x) | if any 
IN | | | 


| 
| 


“8. Promotes the 
spirit of enquiry 

9. Gradually leads 
the children -~ 
from known-to 
the unkriown 

10. Uses examples 
from the local 
environment 

11. Involves the 
childrenin doing 
some useful 
activities 

12. Helps towards 
the flights of 
imagination 

13. Appropriate 
paragraphs. 

14. Smooth devye- 
lopment of the 
subject 

15. Use of  illus- 
trations 


Suitable language. 


l. Appropriateness 
of language 

. Correct language 

Correct spelling 

- Consistency in 
spellings, 

5. Flow. in-- lanz-- 
guage. . 1 


feto 


Suitability of the . 
technical terms 


1. Use of approv- 
ed technical 
words 

2, Consistency in 

3A FT the use of tech- 
1 nical words, 
^ 3, Proper expla- 
t. mation of tech- 
eloi nical terms 
io 4, Use of illustra- 
tions for ex- 
wes O Rege 3 plaining the 
et technical words 
Adequacy of illus- - ; 
trations,’ me T 
à wt d. Adequate in 
number 
s 2. Appropriate 
Hr size 


ah 
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| Detailed Criteria | Yes | No' Comments 


(4) | (x) | Ifany 


Effective répfoduc- 
tion of illustrations 


Purposefulness 


Usability of-illus- 
trations. ' 


Appropriateness of 
exercises. 


3. Appropriate 
captions 


1. Clarity 

2. Colourful 

3. Proper regis- 
tration. 


l]. Relevance to 
text. 

2. Variety 

3. Help to make 
the text mean- 
ingful 

4, Supplement the 
text. 

5. Promotion of 
national and 
social goals. 

6, Promotion - of 
moral values. 


1. Accuracy 

2, Authenticity 

3. Appropriate 
captions. 

4. Provision of 
scales and keys 
in maps. 

5. Approval — of 
maps by the 
Surveyor General 


^1. Adequate in 

_ number 

2. Variety : 

3. Close relation- 
ship between 
the main text 
of chapter and 
the exercises 

4, Supplement and 
complement the 
main text of 
the chapter. 


Aspects 


Broad Criteria 


Detailed Criteria 


Yes 
(4) 


OVER-ALL 
PURPOSE 
OF THE 
TEXTBOOK 


Variety of exer- 
cises. 


Conformity to 
Social Studies 
point of view 


DS 


Help to recapi- 
tulate impor- 
tat information 
Suggestions for 
supplementary 
learning 
Suitability for 
students of 
different levels 


. Promotion of 


spirit of enquiry 
Suggest prac- 
tices which help 
towards better 
understanding 
of the text. 
Help to eva- 
luate the 
achievement of 
children 

Help the teacher 
in planning an 
effective pro 
gramme of 
teaching Social 
Studies, > 


- Promotion of 


skills related to 
the chapters, 
Suggest acti- 
vities which 
foster desirable 
habits, attitudes 
and behaviour 
patterns. 


D Understanding 


of human rela- 
tionships. 

Knowlédge of 
the environment 


- Dedication to 


the basic prin- 
ciples and values 
of society. 
Commitment to 
participate in 
the —— process 
through which 
the society is 
maintained and 
improved, 
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Asrects Broad Criteria Detailed Criteria | Yes | No |Comments 
; (32/690 | ifany 
Promotes the 
overall purposes 
of teaching 
Social Studies, 
1. Understanding 


w 


E 


9 


10. 


of man’s basic 
needs and his 
activities to 
meet those needs 
Understanding 

the importance 
of hardwork 
and co-opera- 
tion for progress 


. Knowledge of 

factors in- 

fluencing the 

ways of living. 

. Knowledge of 

man’s social 
and physical 
environment & 
the interaction 
between man 
and his enviorn 
ment. 

. Knowledge of the 
institutions like the 
family, school, 
church and govern- 
ment developed by 
man to meet his 
needs. 

Promotes dedica- 

tion to the basic 
principles and 
values of society. 

. Inspires to commit 
to participate in the 
process through 
which society _ is 
maintained and im- 
proved. 

. Patriotic pride bas- 
ed on a fair and just. 

appreciation of past 
and hope for 
bright future. 

. Tolerance and f i \ = 
pect for peopl Fas | i | : 
views. j 
A willingness ( : 


Q N mee 
\ Sor ES 


assume X person 
responsibilities fo! 
the effective opera- 
tion of the group. 


F FA ai 
Aspects . > Broad Criteria. | Detailed Criteria | Yes No “Comments 
Ux) Iam | (3). €) ifany 


11. Respect for the dig- 
nity and worth of 
every human being 

12. Ability to partici- 
pate in the process 
of decision making 
in a democracy. 

13. Desire to obey law 
and authority. 

14. Willingness to as- 
sume responsibility 
for personal and 
public property and 
the natural re- 
sources of the 
nation. 

15. Respect for people 
of all religions 

16. Respect for the 
different occupa- 
tions. 


Promotion of na- 
tional: and social 
goals, 


+ Democracy 

. Secularism 

. National integra- 
tion X 

. Eradication of un- 
touchability 

. Improvement of 
nutritional stan- 
dards, 

6. Elimination of 

wastage of food. 


UV qd wre 


Promotion of moral 
values, 


1. Appreciation for 
what is good. 
Abhorrence to- 
wards evil 

- Sense of discipline 
. Honesty 

Habit of speaking 
truth. 

- Sense of justice 

- Judicious behaviour 


ao VAY N 


Presents a balanced 
picture of the life of : 
man and the inter- 
action between man 
and- the environ- 
ment- n 


Broad Criteria 


(EDILES) 


! = = 


1. Covers all aspects 
of the life of man 


—Economic 
—Social, 
—Political 


2. Environment 


—Physical 
—Social 


3. Heritage 


4, Contemporary 
life 


5. Preparation 
for future life 


Conformity to spe- 
cific objectives of 
teaching Social 
Studies in a grade 


1. Undertandings 
2. Attitudes 
3. Skills. 


Conformity to 
objectives of tea- 
ching Social Stu- 
dies at the elem2nt- 
ary stage. 


Provides a smooth 
link between the 
textbooks for the 
preceding — grade 
as well as the 
next grade. 


Promotion of the 
central theme of 
a given text book. 


Provides for full 

growth of the 

personality 

1. Adequate know- 

ledge of subject 
matter 

. Spirit of enquiry 

. Desirable 
conduct 


why 


Detailed Criteria | Yes | No |Comments 
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ts vAspects Broad Criteria Detailed Criteria | Yes | No Comments 
rm (x) (x) if any 
4. Desirable atti- 
tudes 
5, Desirable skills 
Based on the cha- 
racteristics and 
background of the 
children 
1. Involves child- 
ren in doing . 
some useful 
activities 


Provides for the 
needs of the child- 
ren of different 
levels of intelligence. 


Adequacy . with 
regard to the vari- 
ous usesa Social 
Studies textbook 
is put to by the 
teachers. 


Adequacy with re- 
gard to the various 
uses a Social 
Studies textbook 
is put to by the 
pupils 


. Gives 


. Provides variety 


of experiences 


. Establishes rela- 


tionship with the 
previous know. 
ledge 


Provides guid- 
ance for plan- 
ning day-to-da: 
teaching. : 


- Serves asa re- 


ference book 
Gives sugges- 
tion for home 
assignments. 
sugges- 
tions for activi- 
ties. 

Helps in evalu- 
ating the achiey- 
ement of pupils. 


. Can be used for 


advance prepara- 
tion by the child- 
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Yes | No | comments 


Detailed Criteria 
(v) 69 | If any 


Aspects Broad Criteria 


ren for classroom 
learning 


2. Helps to revise 
and reinforce the 
classroom 
learning. 


3. Helps to do 
* home assign- 
ments. 


4. Helpsto prepare 
for examination 


5. Provides read- 
ing for pleasure 


6. Provides guid- 
ance and refe- 
rence for further 
reading. 


ANALYSIS SHEET 


The analysis sheet is intended to assist the evaluator in evaluating 
physical aspects of a Social Studies textbook. An evaluator may 
not know much about the technicalities of production. It would be 
helpful if some factual details about the production aspect of the text- 
book are filled in the analysis sheet and supplied to the evaluator. 

The various items included in the analysis sheet are only sugges- 
tive. Other items may be added to it according to the need. 


ANALYSIS SHEET 


FOR SOCIAL STUDIES TEXTBOOKS 


Title ofthe Textbook — — — cere servere. aksu tiii enaseni 


Grade 


Language 
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(Data abeut the textbook to be supplied to the evaluator) 


Page size 


Cover page . 


Binding 


Stitching 


Paper 


Thick cover 
Hard cover 
Paper back 
Art paper 
Jacket. 


Hard board 
Heavy paper 
Cloth 

Half cloth 
Leather 

Half leather, 


Centre stitching 
Side stitching 
Wire stitching 
Section stitching 
Perfect binding 


White 

Pale 
News-print 
Any other 
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6. Type size and face 
Type size/Type face-Bold/White 
Title page? <.. ccs cereo egressis wre mans ste ated ate eroi eta NES EN 
Chapter headings 
Sub-headings . 
Text material 


EXefCISeSs 2o. ove a els uri e SINT 8 ets bape Sce S Nr manage as as UR 
Captions 
Preface or introduction . 


Table of content . .. 0... . ser nh hh eher 


7. Printing 


Single column/double column 
One ink/several inks. 
Uniform inking. 


8. Margins 


Top.. 

Bottom 
9, “Length of theline 2... cis. cee se n "LI EE 
TOs HNO POL Ines Der PALE 26 22e nenas ona en ett ut afe ee eO 
11. Approximate No. of words per page . iiie 
1239€ NO Of BIHB uenia cep ecc censeo eite ux n rte Pres itani 
13- AND/ZDECBSDÍIGIS (5 abuse enia pie tcr rona Abs s IRE EIS Sa eR OUR ATRADE 
14. No. of chapters under each unit ..............0565 mST ern 


BEHAVIOUR OBSERVATION SCHEDULE 


Textbooks and other instructional materials do influence the 
learners’ growth in the affective area, What we mean by this slate- 
ment is that the curriculum materials and methods used in schools 
attempt at shaping and directing the children's behaviour along desired 
lines. In Social Studies, the objectives related to the shaping of 
pupils’ behaviour are much emphasized. Obviously, therefore, the 
need to observe, evaluate, correct and re-evaluate learners’ behaviour 
is much more in this subject than in any other. 
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The specimen ‘Behaviour Observation Schedule’ given here is 
based on the ‘Continuum of Internalization’ suggested by Krathwohl, 
Bloom and Masia.1 The continuum itself may be used as an eva- 
luative tool for the appraisal of the learners growth in the affective 
area. Data collected n the form of a pupil's behaviourial responses 
over a specific period of time can be analysed systematically and the 
results used to indicate his achieved level of growth along the conti- 
nuum. The achieved level of growth could be compared with the 
expected level of growth with regard to a particular affective objec- 
tive or objectives specified earlier. 

The procedure can be fruitfully employed to evaluate the worth 
and suitability of a Social Studies textbook and other instructional 
materials designed to influence the learners in the affective area. The 
achievability or otherwise of the total curriculum objectives can also 
be ascertained through this method. 

The procedures for recording pupils’ behaviour may vary from 
Observer to observer. Some observers prefer to record pupils" behaviour 
only occasionally. For this purpose, they watch the students’ behaviour 
in some specially contrived situations. Some others choose to gather 
samples of pupils’ behaviour at some fixed intervals, say after every 
three months. Still others think it necessary to maintain a day-to-day 
record of the pupils’ behaviour both in and out-of-school situations. To 
bring in more objectivity, it is important to remember that, when occa- 
sional observations are made, highly representative samples of behaviour 
should be taken into consideration for indicating an individual’s posi- 
tion on the continuum, 

It is extremely difficult to observe, record, categorize, analyse and 
intrepret human behaviour, Even a small act depicting human beha- 
viour is highly complex. It is, therefore, very essential that while 
analysing or interpreting behaviour, molar and not molecular, ap- 


proach should be adopted. In fact, no behavioural act can be faith- ` 


fully interpreted in fragments or in isolation from the total situation 
in which it occurs, 


It is very essential to caution here tha: 
and competent persons should be entruste 
analysing and interpreting children's behaviour. Teachers may be given 
orientation in recording children's day-to-day behaviour which they 
observe. Analysis and interpretation may be done by expert analysts. 


t only highly experienced 
d with the responsibility of 


1Krathwohl, D.R., Bloom, B.S; Masia, B.B- Taxonomy of E 
, " ; B.B; di A a 

Handbook II. Atfective Domain; London, 1 s docu Objectives. 
2) g 


pa 


et 
| SPECIMEN BEHAVIOUR OBSERVATON SCHEDULE > 
| | (Based on the *Continuum of Internalization' suggested by Krathwohl, Bloom and Masia) 
i RECEIVING RESPONDING VALUING ORGANIZATION | CHARACTER- 
! IZATION. 
i 1.0 2.0 3.0 4.0 5.0 
| CATEGO- 
RIES Aware- | Will- Ätten- | Acqui- | Willing | Satis- | Accep- | Prefe- Com- Concep- | Organi- | Generali- Charac-| 
ness ingness | tion escence | ness to | fac- tance — |rence for| mitment| tualiza- | zation | zed set teriza- 
to re- (con- inres- | res- tion in | ofa a value | or con- | tionofa| of a va- tion, 
ceive trolled | pond- pond respo- | value victi- value lue- 
or se- | ing. nse on. system 
lected 
iT 1.2 1.3 24 22 2.3 3.1 93.2 3.3 4.1 4.2 541 572 


Sample Behaviour Readings 


£6 
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Description 


The different categories and their sub-divisions on the continuum 
of internalization, may be briefly described here to illustrate the pro- 
gressive growth of the child in the affective area. Democratic behaviour 
has been taken as the illustrative educational objective : 


Categories and their 
Sub-division 


Description of Behaviour 


Receiving 1.0 


It is the botton rung of affective domain. Here, the 
child will be told or shown what we mean by ‘democratic 
behaviour’. T 


Awarness 1.1 


Here, the child will be aware that ‘democratic 
behaviour’ could be expected. Thisisalmosta cognitive 
behaviour. a 


Willingness to 
receive 1.2 


At this level, the child is willing to tolerate the given 
stimulus, to take notice of the phenomenon, and give 
ithisattention. Hedoes not avoid the stimulus. Here, 
he could be asked to observe how a situation was evolved 
through democratic behaviour. 


Attention 1.3 


(controlled or 


The child begins to perceive the stimulus more clearly 
and consciously. He would be able to select the better 
of two situations-—one including democratic behaviour 
and the other not including democratic behaviour. 


Here, the child is sufficiently motivated and attentive. 


This level would have him participate in a democratic 
activity. 


selected) 
Responding 20 
Acquiescence 21 


in responding 


Here the child would meet the expectations of the 
teacher, and would obey himin responding to stimuli. 
The behaviour would lack voluntary action on the 


part of the child and he would not feel the necessity of 
doing so. 


Willingness 2:2) 
to respond 


At this level, the action of the child would be more 
voluntary. He will have not only the will but also the 


capacity to participate in democratic activities more 
voluntarily. 


rs 


Categories and their 


Sub-division Description of Behaviour 

Satisfaction 2.3 Here, the child would begin getting satisfaction in res- 

in response ponse, i.e. behaving in democratic manner. His beha- 
viour would be accompanied by a feeling of pleasure. 

Valuing 3.0 At this stage, the child begins to assign -some ‘value’ 
to democratic behaviour. Here, his action is not 
motivated by the desire to obey the teacher, but by 
individual commitment to the underlying value guiding 
the behaviour. 

Acceptance or 3.1 ' Here, the child will accept the importance of democratic 

of a value. behaviour. 


He would begin to show preference for the value i.e. 
democratic outlook. 


Preference for — 3.2 
a value 


Here, the individual would be committed to the idea of 


Commitmentor 2.3 
behaving in a democratic; way, He feels a tension 


conviction. 
which need be satisfied through practical democratic 
behaviour. 
4.0 This is a level of integration. During the course of 


Organisation : a eR 
internalizing values, the individual encounters situations 


for which more than one value is relevant. So, here, 
he would be weighing such values as, consideration for 
self or others, cooperation or competitiveness, indi- 
vidual judgement or group consensus etc. etc. 


This level involves the process of evaluating individuals" 
responsibility in a specific task relevant to the objective 
of democratic outlook. 


Conceptualiza- 4.1 
tion of a value 


Organisation 42 At this level, democratic behaviour ie. cooperation, 
of a value consideration for others etc. will be the expected 
behaviour of the individual. 


system 
t this level, democratic behaviour would become à 


ization 5:0 At 2 
aaa rule for the individual. 


y of abstraction or conceptualization 


i lit 
dset 5.1 Here, the quality r r i 
Generalize is added to behaviour. It gives an internal consistency 


to the system of attitudes and values. 


Here, the individual would acquire a great consistency 
of behaviour in accomplishing democratic activities. 


This is the peak of internalization. 


Characterization 5.2 
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OPINIONNAIRE FOR EVALUATING SOCIAL STUDIES TEXTBO OKS 
(For the use of actual classroom teachers only) 


(to be filled in by the individual or the agency conducting textbook evaluation) 


Title of the Textbook’ under Evaluation 


Important: Please fill in the following information before you proceed further 


Respondent's name 


Qualifications. ... . .. 


Experience of Teaching .... 


School Address (in full) 


General Directions: 


1. This opinionnaire is desi; 
above textbook which 
time. We are interest 
book so that it can ser 
therefore, 
follow. 

—2.- All your answers- wWill-be-treated as most confidential. 


13. After you have answered the complete questionnaire, kindly mail it to the 
sender at your earliest. 


Direction for filling in the Opinnionaire 


Below are given some 50 questions, 
are given three letters, —Y’, N’ 
Encircle ‘Y’, if your answer is yes, 
are undecided about the answer to 


igned to know your valuable opinions regarding the 
you and your pupils have been using for quite some 
ed, as you too must be, we hope, in improving this 
ve you and your students in full measure. You are, 
requested to give free and frank answers to the questions that 


On the right hand side of each question 
and ‘U’. Please read all questions carefully. 
and encircle ‘N’, if your answer is ‘No. If you 
any question, encircle ‘U’, Now proceed. 


1, Is the size of the book convenient and suitable for the children? 


YNU 
2.. Is the volume of the book convenient and suitabl 


e for the children? Y N U 
~3. Is the coverpage of the book strong enough to with 


5 T Stand. rough. -- 
handling by the children over the year? YNU 
i Is the binding of the book durable enough to withstand rough 
— handling by the children over the year? - e 


28. 


Is the paper of the book durable enough to withstand constant 
use by children over the year? 


Is the price of the book reasonable for your pupils? 

Do you find it difficult to cover the book within the year? 

Is the book too easy to take one academic year to cover it? 

Is the book just normally coverable within the year? 

Is the general get-up of the book attractive and appealing for the 

children? 

Do the pages of the book promote optimum readability? 

Do the children, by and large, feel strain while reading the book ? 

Does the book cover all the topics given in the prescribed syllabus? 
° 

Is the content provided in the book suitable to achieve the objec- 

tives of teaching Social studies? 

Ts the content adequate to achieve the objectives of teaching Social 

Studies? 

Is the content, by and large, suited to the needs and interests of 

the children? 


Is the content related to the previous textbook studied by the 
children in the preceding grade? 


Ts the content of the book properly organized ? 


Is the arrangement or sequence of the chapters appropriate? 


Are all the chapters in the book of more or less equal length? 


Is the presentation of chapters, by and large, suited to the 


characteristics of the children? 


Does the book take sufficient care of the average pupils? 


Does the book take care of the special needs of the talented pupils ? 


Does the book take care 
group? 

Are the illustrations and examples drawn from the local and. 
immediate environment of the children? 


of special needs of the below average 


Are the language and sentence patterns used appropriate for the — 


children? 

Are the difficult words an 
text? 3 are, 
Do the children encounter too m: 


d concepts adequately explained in the 


any comprehension difficulties in 


—ihe:text?— — — 
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YNU 
YNU 
YNU 
YNU 
YNU 


YNU 
YNU 
YNU 
YNU 


YNU 


YNU 


YNU 


YNU 


YNU 


YNU 


YNU 
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29. 


30. 


31. 
32: 
33. 
34. 
85: 
36. 
37; 


38. 


39. 


40. 


41. 


42. 


43. 


Are the activities and exercises suggested at the end of each lesson 
practicable? P4 


Z 
c 


Do the exercises help to develop the desirable attitudes, skills, 
habits and behaviour patterns in the children? 


Do the exercises help to evaluate the learners’ achievement? 
Does the book give enough suggestions for home assignments? 
Does the book use too many illustrations? 

Does the book use too few illustrations? 


Does the book have just appropriate number of illustrations? 


< xXx 
Z m wx X wx 
c c c cG Bm da 


Are the illustrations, by and large, effective and communicative? 


Do the illustrations provide enough opportunities for discussion 
in the class? YN OU 


Does the book help you in planning your day-to-day work easily ? YNU 


Does the book help you in organising a good Social Studies pro- 
gramme for your class? YNU 


Does the book help you in improving your teaching style? Y NU 
Now kindly give specific answers to the following questions, 


Name the three chapters of the book which you have found to be most 
difficult for your pupils. 


(i) 
(ii) 
(iii) 


Name the three chapters which yo 
your pupils :— 


G) 
(ii) 
(iii) 


u have found to be the most interesting for 


If this textbook were to be Te-organised, how would you like to organise it. 
Please give your suggestions in brief. 


[Se eee 


If the chapters or units of this textb 


5 ook were to be re-arranged, in what 
sequential order would you like to put t! Li 


hem? 


=o Ne Onr a NNN 
a e NENMIIE me 


> 


E 


45. 


46. 


47. 


48. 


49. 
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Please enumerate any five inaccuracies-printing or factual or language, which 
you have come across in the book. 


Inaccuracies Page No. 


(i) 
(ii) 
Gii) 
(iv) 
()— 


Do you think that the textbook has any objectionable statements which you 
would like to be deleted? 
If yes, please give specific examples, 


Objectionable statements Page No. Reason for your 
objection 

(i) 

(ii í 

(ii) 

(iv) 

(v) 


ook attempts to propagate anything which goes against 
sts—suchas, national integration, communal harmony, 
please give specific examples. 


Do you think the textbi 
the vital national intere: 
democratic and secular values? If yes, 


Do you think the textbook attempts to lay undue emphasis on a particular 
religion or teaches hatred against any religion? If yes, give reasons for 


your conviction. 


GM Ip MEL LL E 


u think there are any important related points that the textbook has 


Vos rwise ignored to include or highlight? If yes, please 


consciously Or othe: 
enumerate them: 


(i) 
Gi) 
Gii) 
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50.” Please give atleast! five suggestions you think best to improve: this textbook 1 
with regard to any aspect. 


Signature of the Respondent. 


(Kindly remember to mail this opinionnaire to the sender as soon as you 
have completed it). 


